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Report of the Online Learning Task Force
Pamplin College of Business
May 20, 2020D+aft

Executive Summary

The spread o€OVIBL9 required the conversion otourses fronfaceto-face to onlinedeliveryduring the spring

semester of 2020. Withincertaintyabout whether faceto-face classes will be possible this fall, or to what extBei&n
Sumichrasauthorizedthe creation of @ online learningask force to examinghe challenges and opportunities facing

the college and to develop recommendatian® KSt LJ SELJI yR FyR SykKlIyO0S G(KS S¥F
learning efforts The tsk forcewas composeaf 18 faculty and studenvolunteerswith experience in online education

or instructional desigfrom individualsyecommended byhe college deans andlepartment headsThe task force also
includedt I YLIX Ay Q& thdDN&OribRxH¢ICenter fdExkdlence in Teaching and Learr(@§ TLand the

Executive Director afechnologyenhanced Learning and Online StrategiEisd$ The task force wa®fmed April 13"

and completed itsprint and offered recommendations ffown Hall meeting on Wednesday, Md}; 6

Guided by theéB80/20 rule¢ = G KS G I & | ideftdyIhited nd@nted éfdcomim@ndations thatould
substantively improve the quality of online education offered imphn for this summer and falDiscussions bli on
the expertise of task force membemsupplemened byreviews of the online learniniierature andsurveys ofPamplin
faculty and studentsThese discussions produced the following insights abaolibelearning and its current
deployment in Pamplin

9 Student reactions to theapid conversion offfsing 2020classes from facto-face to online instruction produced
mixedresultswhich faculty can use tguide course modifications for the fall

9 Itis unlikelythat the uncertaintyaboutfaceto-face classethisfall will be resolved soon

9 Faculty are at different points in their journey to develop expertise in creating and delivering online |earning
suggestingsolutions customized to individual facultyll be most useful

1 Everyone is learning how to adjuStudents as well as faculty are learning how to function in online classes

1 The university hasxcellent resources wupportdevelopng and delivering online learnirglucation (e.g., CETL,
TLOS) we donot need to duplicate tbse efforts

Strategic Recommendations

These insights and task force discussions led taléwelopnent ofa series obtrategicrecommendation®ffered to
faculty as theypreparetheir courses for the summer and fall of 202Mefirst type ofrecommendation®ffer
conceptual guidanctar how to approactcourse designThesédnclude

9 Build your courses to be taught online
o Given the uncertainty about social distancing for the fall, we advise all faculty to build their cearses
they can deliver thenonline. Courses designeidr online deliverycan be flexed toricorporate faceto-
faceelementsmore effectively tharflexingfaceto-face elements to online delivery
o0 Build all courses in Canv&®ing s@rovides a common nhavigation structure for students, provides
common communication and access tools, and aids continuitystfuctionif afaculty member igll.
f ShowyourstR Sy & a & abont thed:l NB
o Complete and publisBanvas siteat least two days before the course begins
o Demonstratecompetence in the toolgou choose touse inyour courses
o Limit dhanges to graded assignmerand due dates during the course
1 Createengagement to enhance@ositive student experience
0 Create bgically organized and easily navigable Canvas Site
o0 Provideongoingcommunication with students before and during the course



o Build in gportunities for facultystudent andpeerto-peer student engagement
1 Good pedagogical practice is the same for online andtaéace education
o Many of the recommendations for creating good online instruction are the same recommendations used
to guide thedevelopment of effective faee-face instruction(e.g., start with the learning objectives)
1 Assess fosuccess while fostering academic integrity
0 Respondus with Monitois availabldo lock down web browsers during online exams, isiuse
increases stdent anxietyand maysignal we do not trust them
0 Replace big hightakes exams (>25% of course grade) with several smallestéd@s authentic
assessments that build kmdedge and skills progressively
0 Peerto-peer learning is a powerfygledagogicatool. Encourage students t@work with andhelp each
other on activities but provide clear instructions when it is appriate to do so in your course
0 C20dza laaSaavySyida 2y aGaR2Ay3I¢ tSIENYyAy3a 202S0GAQ
analyses, worked problems) graded with rubrics

o0 Focus on theourselearning objectives the student outcomes instead of specific activitie¥.ou may
not need to convert everything currently in your course to onlifkink abouthow best to help student
learn by combining facdo-face and orihe tools

o Do not try to do too muchi-ocus on applying a few nepproachesvell. Online learningffers several
new and potentially usefubols, but trying too muchand executingispoorly can backfire

1 Ask forHelp

0 There are many faculty the college who are thoughtful instructional designers with experience online.
¢KS@ FTNB INBIFG NBa2dzNDOSa AT &2dz ¢byid (G2 aiAio0]

o CETL and TL®8ve people witlexpertise in instructional design for onliceurse delivery anthe
supportingtechnologies They are here to help you. Use them.

Tactical Recommendations and Resources

The second set of recommendations reflect specific tactical recommendations to fahdise recommendations are
availablein Cawvassite calleddPamplin Online Learnigghttps://canvas.vt.edu/courses/1129932All facultyare

participants incourse The Canvas site organizes task fasm@mmmendations according to: (1) The caudesign feature

it influencesand (2) the specific student challenge a faculty member may wish to try to overé@amneach
recommendatiorthe task force providega) A brief description of the recommendation, (b) an example of its use, (c) a
discussiorof when this recommendation may be useful and why, (d) guidance on how to implement the
recommendation, and (e) the name of someone in the college to contact who caab@lk that recommendationif

you do not have access, please @sttleanLacostdacoste @vt.eduThe Canvas sitalsoincludes:

1 An achive ofonline learningesourceddentified by task force members

9 Links to emplatesthat can be used to create additional tactical recommendations

1 Templates for Caras course sites that offer useful examples of goodnization and course navigation
9 Links to the web pages for CETL and TLOS

In addition tocourse designecommendations,tree structural recommendations to support online learning are offered
to collegeadministrators. These include:

1 Create a collegéevel adhoc committee to continue the work of the task force to promote excellence in online
learning and student learning generally.

9 Create positions for one or more instructional designers in the collegapport faculty and to coordinate with
CETL and TLOS. These could be full ottipaetfaculty experts given course release provide this support.

1 Look for ways to use uppéevel undergraduate students to provide support tathancedcollaborative and
experiential activities and studesbmmunicatiorfor undergraduate classes offered during20D.


https://canvas.vt.edu/courses/112922
mailto:lacoste@vt.edu

Online Learning Task Force Report

Task Force Charge

COVIEL9 require the conversion of fage-face to online classes during the spring semester of 202th ¥icertainty

about whether faceo-face classes will be possible this fall, or to what extent, Dean Sumichrast authorized the creation
of an online learning task force to examine the challenges and opportunities facing the college and to develop
recommerdations.Associate Dean Kevin Carlson volunteered to lead the task force.

Formation of the Task Force

The first step in creating the online learning task force was to make requests of each department head for the name of
faculty member who was experiengeén online learning or instructional design. In addition, a request for nominations

for student members was sent to the Associate Deans for Undergraduate and Graduate prddjraefeaculty names

were received and seven student names (five undergraduatetao graduate students). Upon receiving these
nominations, each individual received an email inviting them to join the task force. Of the ifitralividuals invited,

15 accepted the invitationln addition, invitations to join the task force were neatb Jim Dickhans, Pamplin IT Director,

Kim Filer, Director of the Center for Excellence in Teaching and Learning (CETL) and Associate Vice Provost for Teact
and Learning and Dale Pike, Director of Technekglyanced Learning and Online Strategies $)L.Who each agreed to
participate on the task force. In addition, Associate Deans Lara Khansa and Kevin Carlson participated. Bryanna Meret
provided administrative supportVhile the task force was operating, an additional faculty member volunteered. W
provide a list ofthe full membersip of the Task Forckere:

=

Nicholas Brown, PhD Student, Business Information Technology

Kevin Carlson, Associate Dean for Research and Faculty Affairs

Brian Collins, Department of Marketing

Joshua Del RosaritdG Studer) Departmentof Accounting and Information Systems
Jim Dickhans, Director of IT, Pamplin College of Business

John Easterwood, Department of Finance, Insurance and Business Law
Jonathan Everett, Center for Excellence in Real Estate

Kim FilerDirector of CETL and Associate Vice Provost for Teaching and Learning
Howard Haines, APEX Center for Entrepreneurs

Barbara Hoopes, Department of Business Information Technology

Lara Khansa, Associate Dean for Undergraduate Programs

JeanLacoste Departmentof Accounting and Information Systems

Kristin Lamoureux, Department of Hospitality and Tourism Management
Bryanna Meredith, Administrative Assistant, Office of the Dean

Quinton Nottingham Department of Business Information Technology
Dale PikeDirectorof TechnologyEnhanced Learning and Online Strategies
Sarah Sheltorl)G StudentDepartment of Marketing

Jacob Shortt, Department of Accounting and Information Systems

Paul Speshock, MBA Student

Rachitha Tholasi, UG Studebgpartment of Business Informah Technology
David Townsend, Department of Management

Luke Voivoda, UG Studelepartmentof Management

= =4 =4 =4 =4 8 -8 -4 - -8 A of s oa o

=

Operation of the Task Force

¢KS GFal T2NDS 2 NI I|tyah atténipt tdciedte ad Bl valliezas gossitilé dvahidit gefiod of
concentratedeffort. The task force was formesh April 18" andconducted its first meeting on Thursday April"1&he
task forcemet twice each weelkor the next two week¢Tuesdagand Thursdas). Twoadditional meetings were
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scheduled on Friday, May Sland Monday, May . The task force ended withe presentation ofan online Town Hall
meeting presentationio faculty onwednesday, May'6from 9:00-10:00 am.

Prior to each meeting, task force members completeemon datagenerating taskEach task force member had
access to this informatioprior to each meetingcreating goundation for discussion. The agenda, task, and minutes of
each task force meeting are included in the appendix.

Insightsinto Online kearningHeadingrteinto Summer and Fall 2020

DdzA RSR 6@ (KS daynkHun Nibder§andthelcurént siate afionliffe 228k0n§ in ®angia &nd to (i 2
identify alimited number ofrecommendations th task agreed@ould substantively improve éhquality of online

education. Discussions built on the expertise of task force members, supplementedidys of thditerature, and

surveys of Pamplin faculty and studewstnducted within several of the departmenfEhese discussions produced the
following insights about online learning and its current deployment in Pamplin:

Student Reactions to thepringCourseConversions were Mixed

Student comments suggest that the conversion of courses fromttatace during the spring semester produced mixed
readzZ Gad Ly &a2YS OFaSasz FySOR2GlFtfte& FNRBdzyR nmx> 2F adidsF
Faculty communicatd effectively vith students, helping them transition to a new delivery model and were sympathetic

to the challenges the caersions created. Inther instancesthe experiences appeared to be less succesaful.

archetype of dess effective conversidouilding across comments would include the followivhile the course was in
Canvas, the course site was hard to navigatugentsfound it hard toknow when assignment were due, or the due

dates and perhaps the assignmetitemselvesmight change without changing threlatedgradebook features. Full

length lecturesnade availablen-tineonling, but students found idifficult to process the informatiom the long
recordingsandstudentshad difficulties connecting with faculty to gain clarificatioAsecdotal data suggests students
missed the studento-student and facultystudent interactions that had been commamtheir coursesFinally, the most
negative student reactions were generated in situations where they perceived that faculty did noTkareniversity

has agreed that no SPOT data from the Spring 2020 semester will be used in any administrativee\alfztilty

members. However, individual faculty may find the information in Spring 2020 SPOT Evaluations of their courses usefl
when considering angourse modifications for theummer orfall semesters

It isUnlikely that theUncertaintyabout Faceto-FaceOasseghis FRall will beResolvedSoon

A critical decision point for the university will ldnether, to what extent and howin-i+-conduct faceto-face classes at

any or all ofts campuses this fall. Not bringing student back on campus fundamentally changes the dynamics of
educationi K+ G YF & AYLI OG SyNRftYSyYyld I yR (K Sthedhitkh® Ngrskyiwdl Q a
try to bring students back on camgif it is feasible to do so safely. The development of operational plans to attempt to
bring students back on campus are underway, but the details of these plans have not yet been released. Critical
components of these plans will include the availabiitypersonal protective equipment, acceptable levels of student
density (in classrooms and living areas), and personal handwashing and facility disinfecting strategies.

While the university can develop its plans, a number of significant factors influagthemgpacity of the university to

bring studensback on campuwillbe2 dzi & A RS 2 F (KS dyidudeSineBate bfsmeand odtBeyviiublip  ®
the Commonwealttand other locations from which students originate and virus spread in the Neav Ralleybetween

now and August

BEven if circumstances permit studentsteturn to campus safely, it is not clear that those conditions will continue
throughout the fall semester. The potential exists fdakhsurge of COVHD9 cases and angrusoutbreakon campus
would be likely lead to calls to end faem-face classes. Further, @v if students can return, it is not clear that all
students will feel comfortable retuingto Blacksburg, or they do whether they will be, and will remain, comfortable
in attending faceto-face classeslhis also applies tiaculty and staff. Anecdat information from two departments



suggests that upwards of 50% of department faculty indicaseof nowthey would feeluncomfortable teaching face
to-face classes this fall.

As a result, the likelihood of the university being able to deliver coufseddll in a traditional facé-face format for all
students seems highly unlikely, though some amount of-faekce instruction may be possible. Consequently, in order
to plan effectively for uncertain course delivery this fall, the task force recomaisiéhat all faculty develop their courses
so that they instruction can be delivered fully online. We believe this to be the best approach for faculty, because,
courses designed to be taught online, due to the greater attentiototarsestructure requiredn online development,
canbe modifiedto move any synchronous component to faioefacedelivery, whiletraditional faceto-faceinstruction
may not be easily transitionetd onlineunder short notice. Preparing courses to be delivered online sféauty the
greatest flexibility to adjust to whatever course delivery context we encounter this fall.

FacultyAre At Different Points In Their Journey To Develop Expertise In Creating And Delivering Onli

Learning, Suggesting Solutions Customized To Inaidaulty Will Be Most Useful.

Several Pamplin faculty had not delivered an online course, in full or in part, prior to this spring. Hdlheeetlege
deliversa number of programdike the MIT and BXBRIlly online or with hybrid deliveryand have dne sofor a

number of years. As a result, several faculty have extensive online experieciceling completion diaculty
developmentprograms to improvenline course design and deliver skigsill other faculty have had some experiences
with onlineteaching or the use of some online toolhis results in Pamplin faculty having widely varying expertise and
comfort in the development, delivery and execution of online learning.

However, while we believe CETL and TLOS offer significant insight imedthanics of development, they may not

have deep insight into the context of business education or some of the pedagogical approaches currently used. So
while theycanhelp faculty implement specific curriculum development actions, they may, at this time, be less well
positioned tooffer strategies for movingome aspects djusiness courses to online delive¥ye believe it is possible

they will gain this insight afteworking with a sufficient number of business school faculty.

Everyonds Learning How To Adjust.

While we are likely more aware of the challenges facing faculty in converting to and delivering their courses online,
student input suggeststudents are als facing challenges as they move to online courses. Data from around the
university summarized by CETL suggests studenteeliag overwhelmed, perceive online courses as increasing their
work load, arestrugglingto stay engaged, are finding time managent difficult, particularlyfor those who returned
homewho are dealing with increased distractions and inconsistent internet access, and they are worried about the
future. Students dealing witAny ofthese feelings are likely to find it more diffictdtlearn when they are isolated
and/or facing an unstructured learning environment.

While it is important to make sure we are providing the support necessary to help faculty make effective transitions to
online learning, we must also consider what elsemight do to provide support for student$he task force believea

town hall format would bea good option for helpingrovidesupport for faculty. Student members of the task force
suggested that a town hall focused on student challenges heading infalthenight also be well received.

TheUniversity Has Excellent Resources To SupawelopingAnd Delivering Online Learning

Education (E.GCETLTLOR We Do Not Need To Duplicate These Efforts.

CETL and TLOS both have offered support for curricdémloping, improvement in teaching delivery skills and support
for using new technologies in the classroom. They have strong foundational curriculum in the tools and techniques of
higher education. The task force recogmiteose strengtls andbelievesthe collegeshouldnot duplicate services that

are already available elsewhere on campus. Rath€&r2 f f SIS Qa thikelp Bicully ki@l e rBsoudcs that

would be most useful to them.



Task force membetselievemost faculty willunlikely to ke he time to engage in mulilay courses to learnew

onlineskills. However, thelelievesuchcourses would be useful féaculty members who arpist beginning to develop

their skillsetsand may not be comfortable in their pedagogical foundations (i.e., may not have had specific instruction in
how to develop courses}-or facultywho selfidentify, the task force would suggest attending the falay instructional
design course offered joily by CETL and TLOS. It is great introduction for faculty who want a better understanding of
the basics of course development and the basic tools for online delivery.

Most faculty on the task force perceive faculty ndatgetedsupport in the developmerof specific capabilities or help
solving specific challenges in their courses, whether it be around increasing student engagement, designing materials 1
fulfill learning objectives, or addressing the challenges of online assessments. The task fomcagg@t€ETL and TLOS

to develop a series of2 hour modules designed to address these specific challenges.

Finally, the task forceeesan opportunity to add value by helpirigcultythink strategicallyaboutwhat they could or
should do tobuild better anline courses Some facultynay not havehe necessary foundatiorts be askhe right

guestions toget the resources they need. In thesasesthe task force believes that faculty mentors in the college could
help faculty think through courseptions. Orcethey have a sense of what they may want to pursue, tthesse mentors
could alsahelp them find theright CETL or TL@SsourcesThe task force was clear thdévelopment support and

actual modification of coursds beyond PCOB faculty mentor respaiilgies. CETland TLOS resources are prepared to
provide that support

StrategidRecommendations for Improving Online Education

These insights and task force discussions led to the development of a sesiest@jicrecommendationgor faculty as
they prepare their courses for the summer and fall of 2020. The first type of recommendations offer conceptual
guidance for how to approach course design. These include:

Build your courses to be taught onlinging Canvas

Given the uncertainty about social distEng for the fall, we advise all faculty to build their courses so they can deliver
themonlineL i A& YdzOK &utsesieSigiedic onng delf/&ng to idkorporate fandace elements
effectively thanit is toflex faceto-face elements tmnline delivery.

Faculty should build and deliver all courses usiagvasHaving all faculty use Canya®vides three important

benefits First,delivering d courses through Canvasquires thatstudents only need to learn how to navigate one
course sipport system. Second, Canvas provides a comimalset fr faculty and studentto learn Third,having all
courses in Canvasdds continuity of instruction should an instructor become ill and not be able to teach a cousse for
anan extendedperiod of time.

{K2¢ @2dzNJ a0dzRSy(ia e2dz aOFNBé¢ o62dzi GKSYY

There are a number of means of directly and indirectly showing student that you care about them and the courses you
teach. Some of the direct ways we show we care is in the language and tonecointineunications we have with

students, whether in video messages, announcements or irarrene communications with students. Student

feedback provides insight into other ways that students infer whether faculty care about them. For exaonmbetng
andpublisting theCanvas sitéor the courseat least two days before the course beg#ends the message that you are
taking the course seriously and are doing the necessary preparation for the course ahead of time. Further, once you
publish the course, trio limit the number of changes you make to assignments and due dates. These actions signal tha
you may not be prepared, even if you are.

Demonstrate competence in the tools you choose to use in your coutses of the surest ways to signal to your
students that you are not ready to teach your course is to try to use tools in your class thatryggleto use
effectively.For example, if you are going to use Canvas, develop at least minimum proficiency in creating a course
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structure, creating assignmeniand setting up the gradebook. If you are going to use Zoogroup work make sure
you know how to use the necessary Zoom functionality. A bit of practice can create confidence in your students that yo
cared enough to figure out how these tools workaefore you tried to use them in class.

Createengagement to enhangeositive student experience

Building student engagement in the classroom can start with their initial reaction to the course site. If you create a
logically organized and easily navigable Casitasyou make it easy for students to understand wya expecof

them during the semester and they can ask meaningful questions to you #imseexpectationsThen conversatios
canmove more quickly tohe substare of the courserather than he mechanics of course activities and grades.

Provide ongoing communication with students before and during the codtsmmmon feature of courses in which
students had good experiences was that the faculty irséheourses communicated early and often with their students.
Often, those communications acknowledge the challenges for faculty and students in moving courses online and help
send the message that we will all try to work through this together. Commungatfore the class begins can help
reduce anxieties and help set expectations. This is important as students are attempting to navigate several courses
including yours.

Build in opportunities for facultgtudent and peeto-peer student engagemeniMany stdents, although not all, felt

the loss of community and connection with otheaused bythe move to online classes this spring. Faculty instructions
to move as much learning as possible to asynchronous instrydisnto the compressed time line for ogrsation (10
days)likely contributed to those perception3.0o the extent that faculty can use the tools in Canvas and Zoom to provide
opportunities to team or group interactions, or to interact live with faculty before and after classes or during office
hours, those steps are likely to be perceived positively by at least some students.

Good pedagogical practice is the same for online andtéatace education

Task force members, particularly those will strong backgrounds in course design and insttysttagogy, note that

many of the recommendations offered to help faculty improve the quality of online education are the same
recommendations offered to improve the quality of fatmeface education. For instance, one of the tactical
recommendations fordculty rethinking their courses for online delivery is to start with the learning objectives. Or for
faculty looking to avoid large, high stakes exams to replace them will several smaller low stakes assessments. These &
simply sound recommendations fanproving the effectiveness of education generally. The process of developing good
courses is the same, but online delivery offers some additional tools that are not available or are less frequently used ir
faceto-face instruction. Be willing to identifjné best tools in the traditional fae®-face instruction and online

instruction can create very strong learning designs

Assess for Success while fostering academic integrity

Respondus with Monitor isoftware that is available within Canvas that facaky use to lock down thé G dzR &ep i Q a
browser (Respondus) amileorecord a studentsing their camera whileaking theexam to be viewed by faculty later
(Monitor). These tools aravailablefor faculty who need them. However, student feedback suggibsiisRespondus

with Monitor increases student anxietyt alsosignas to students thatve do not trust themln a world where most

students do not cheat and students who want to cheat can develop means to defeat most technological solutions, there
is an hcentive to redesign courses to avoid high stakes online testing.

One of the ways to redudgig highstakes examglfose that count for>25% of course gradg} to replace big high

stakes examwith several smaller lovgtakes authentiassessmentsThese increase the frequency of assessment, but
because they are shorter can reduce the time required by faculty to provide feedback. Because each assessed activity
represents a smaller part of the course grade, studeméy have less incentimo cheat on lower stakes assessmgnt
Further, the use of more authentic assessments (described in the tactical recommendations) makes it more difficult for
students to copyor quickly look upanswers from other sources.



Peerto-peer learning islsopowerful pedagogical tooMhen studentdeach each other how to complete exercises or
learn concepts, both the provider and receiver lelom engagng with coursecontent Thisincrease opportunities to
recall important contentaiding longterm retention. For this reason, faculty should@urage students to work with

and help each other on activitieBut in some classes, students are prohibited from engaging in these activities, hence
faculty shouldorovide clear instructions whepeer-to-peer learnimgit appropriate in your coursée.g., it is OK to work
together on assignments, but each person must do their own work on exams)

Ly 3ASYySNIfz O2dzNBES RSaAdaya GdSYLW (G2 I OKAS@S (o2 0N
fool 2y GKS 02R& 2F (y2¢6fSR3IS (KIG addzRSyida akKz2dZ R RS
f SENYAYy3a FRRNBaa OFLIOAETAGASE 2N O2YLISGSYyOASa GKFG &l
necessary to develop the capaxit 1 2 G R2 ¢ ® ek, Yoursels §iat coveylargebod®F a1 y26Ay 3¢ O
often use large multiplehoice exams to assess learning. These are the types of high stakes exams that are most
susceptible to student efforts to share correct answeksalternative may be tdocus assessmensy G R2 Ay 3¢
objectives using activities (e.g., papers, projects, posters, case analyses, worked problems) graded witSughrics
production assessments make cheating harder, particularly when studentssmasttheir work.They are also more
efficient, as demonstration of the capacity to make correct decisions as part of doing demonstrations also can infer
knowing. Furthersharinggrading rubrics with students before the assignments are dueatsoreducegrading time
becausestudentsare more likely to producenaterials that demonstrate the required capabilities. The most difficult
assignments to grade are those where the student completely misurmieisthe assignment. The use of rubrics to
FaaSadé¢aRSANYAY T 20 2S00 A-ebeddedmessuled thatcanliN@siiiiR@por@teddetdE S
future college and departmerdssessment of learning efforts.

Focus

One of the challenges of efforts to improve instruction is that these activities ma@aa. overwhelming in the face of

other faculty obligations. For that reason, the task foateo attempts ¢ account for the impact adhese

recommendations on faculty time. The task force does not recommend that any faculty member attempt to incorporate
all of the recommendations offered in this document. Rather, we hope that the variety of strategic and tactical
recommendations will offer each faculty member at least a few recommendations that they see as potentially useful.

A basic recommendation in @burse design is tatus on the course learning objectivé®cusing on what you want

the student tocknowe€ and be able tadog can help guidelesign choices. The alternative, which most faculty faced this
spring, is to convert your existing activitiesd different modality (from facéo-face to online)However, some of these
activities may not be effective in an online counsé so converting them is not a good use of tindéso, hink about

how best to help student learthe learningobjectives Think about your current activitiemnd if you cannot tie an

activity to a learning objective, think about whether it needs to be in the course

Do not try to do too muchMoving to new modalities offer lots of interesting course delivery toetsus on applying a
few new approaches wellrying too much and executing poorly can backéinel make the course more difficult for you
and your students

Ask for Help

There are many faculty in the college who are thoughtful instructional designtremperience onlingespecially

faculty members of the task forde ¢ KS& | NB 3INBF G NBaA2dzZNDOSa AF &2dz gl yi
courses onlineUse them as mentors

CETL and TLOS have people with expertise in instructional desaqifier course delivery and the supporting
technologies. They are here to help you. Use them.



Tactical Recommendations

The second set of recommendations reflect specific tactical recommendations to faculty. These recommendations are
available in Canvasin 02 dzNBR S OIF f £ SR & t hktp€ldankag.vt. hoyi/tohrseS11 P9 AINGCUtyaReE O
encouraged to b@articipants inthis courseand have access to the materials included théirgou do ot have access,
please contact Jean ¢@stelacoste @vt.edu

The Canvas sifacludesa set of course design tactical recommendations createthbly forcemembers.The site offers
two frameworks for findingisefulrecanmendations. The are organized by(1) The course design feature the
recommendation addresseas (2) the specific student challenge a faculty member may wish to try to overddiarey
of the recommendations are relevant to both frameworksveral pathanay lead to the same recommendation.

For each recommendation the task force provides: (a) A brief description of the recommendation, (b) an example of its
use, (c) a discussion of when this recommendation may be useful and why, (d) guidance on how to mnghleme
recommendation, and (e) the name of someone in the college to contact who can talk about that recommengtfation.

list the tactical recommendations titledpnabeticaly below, with the full details for eaalecommendation provided in

the Appendix:

=

Asynchronous Proctoring with Respondus
Authentic Assessment
Authentic Assessment Exam Example
Begin with the Course's Learning Outcomes
Encourage Collaboration
Engagement Announcement Example
Engagement/HumanizationVisual Communication
Engagement/HumanizatioriWritten Communication
Experiential Learning Sample Assignment
First Day Rules for Zoom
Formative Assessment
LYGSaNI: iS a¢2 52 [Aadaégd GKFG F3I3INB3IFGS NBIjdzA NBR N
Learning Categories
Lecture Videos for LO 1.1
Course Templates

0 MGT Course Template Homepage

0 Module 1

0 Module 1- The Perfect PBJ

0 Module 1: Course Overview and Introduction
Multiple Uses for Canvas Discussions
Online Experiential Learning Framework
Parallel Structure
Replace High Stakes Exams with SeveralStalies Exams
Structure Organization with Modules
Synchronous Proctoring with Zoom
Transcripts vs. Captions
Use Rubrics to Assess Competency Development
Using Lockdown Browser and Respondus Monitor
Working Sample Problems Before Instruction

= =4 =4 4 -8 8 -8 4 4 -8 8 -8 -8 9

= =4 =4 4 -4 - 8 -8 -4
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Each recommendation offers insight to a tool or technique that faculty might consider. The student challenges listed
belowdraw fromCETL discussions in departmeintsn across the universityA substantial numér of students in the
university report struggling with each of these challenges. On the Canvas site, each of these links leads to a discussior
the challenge, whatacultymight do to help alleviate the challenge and a list of tactical recommendatiatan

provide concrete guidander potential mitigation strategies.

1 Addressing Student Challenges
o Disengaged
0 Increased Distractions
0 Increased Workload
o0 Overwhelmed
o Time Management
0 Worried About Future
1 Smart Study with a Buddy (guidarfoe students)

Resources

Task force members werencouragedo identify learning resources to share with task force memba&rs; resource

was includedhat might offer usefulnew insights into challengés moving to more in depth online learning, support
additional straegic or tactical recommendationsffer mitigation strategies to overcome implementation challenges, or
highlight strategies that could be useful to support these efforts at a department, college or university level.

A number of resources where sharediwihe committee, which are now archived on the Canvas site. These include:

1 Templates for Canvas course sites that offer useful examples of good organization and course navigation
9 A checklist created by the College of Engineering to assure Canvas cawsdisehfundamental requirements
for a good online student experience
1 An archive of online learning resources identified by task force membmeisiding
o0 Online learning reearch resourcesom Hanover Research
o Key articles produced by the Chronicle oftdigEducation
0 Research articles examining aspects of online learning
1 A recommendation template faculty can use to create and submit additional tactical recommendations
9 Links to the web pages for CETL and TLOS

In addition, there are several books thate or more task force members found useful. These include:

1 Beatty, B. J. (201%lybridFlexible Course Design: Implementing studbrdacted hybrid classeEdTech Books:
Retrieved fromhttps://edtechbooks.org/hyflex/

1 Brown, P. C., Roediger, H. L., lll. & McDaniel, M. A. (204k it stick: The science of successful learning
Cambridge, MA: Belknap Press/Harvard University Press.

1 Conrad, R. & Donaldson, J. A. (20Ehgaging the onlim learner: Activities and resources for creative
instruction.San Francisco, CA: John Wiley & Sons.

1 Palloff, R. M& Pratt, K. (2009)Assessing the online learner: Resources and Strategies for F&aultlfrancisco,
CA: JosseBass.

1 Schank, R. (201Ieaching minds: How cognitive science can save our sciNeMsYork: Teachers College
Press.

1 Tagg, J2003).The learning paradigm collegan Francisco, CA: Anker Publishing/JeBsesg.
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Administrative Recommendations

In addition to course design reconendations the task force offershree structural recommendation® college
administratorsto support online learning. These include:

Create a collegevel adhoc committeen pedagogy and learning excellence

The task force generated significant momentéonimproving online learning in the college. With the end of the task

force sprint, task forcenembersvoiced concern that momentum would dissipate and expressed interest in continuing

this work.There is still much potential famprovingthe effectiveress of online learning in the collegéhe task force
recommends the college create an adhoc commiti@egpedagogy and learning excellence. This committee, containing
facuty and studentmembers, shoul@dontinueto work to enhane er-freonlinelearning and overall learning excellence
and to evaluate what tasks and responsibilities a committee of this type would have in the college governance structure

Create positions for one or more instructional designers in the college

Animportantinsighf N2 Y GKS (Gl al F2NOSQad NBGASg 2F 2yt AyS AyadN
recognizing hat effective course designs in any format requires sound pedagogical approackspective of modality.
Therefore there is an opportunity fothe collegeto enhance learning effectiveness by providgygtematic support for
improved learning pedagogy. While critically important human resources in CETL and TLOS are available to support
these efforts, it is not clear thahese professionals have aahg contextual understanding of business education.
Thereforeg S O02dz R A Y ONBI &S (i KSCEUAndTSIERSWas bypiaving deticatediligisori t& @S N
these departments. Thisauldadd@ f dzS a4 6S 0dzA f R { K tre &santlidaBddrSorstratedic: NI/ A
plan.These could be full or patime or faculty experts given course release time to provide this type of support.

Leverageupperlevel undergraduate students to supperigagemenand @mmunicationn

undergraduate clsses

Two common differentiabrs among ourses in the spring wetevels ofengagement and qualitgnd consistencyf
communicationsThese activities require additional faculty effort to create and administer. Further, fatitfity in

their understandirg of useful types of engagement, how best to fogieerto-peer collaboration anchow best to
communicate effectively to studentklndergraduate students who have completed these courses can be extremely
useful partners for faculty as they design anddaliinstruction this fall. The Depart of Biology has a long history of

using undergraduate students in these (rgrading) roles. The BIT Department also has experience using students in
these roles. Hiring undergraduate students in these rolesmay h€fat SNI 6 S 'y R daldzySé¢ GKS .
activities in undergraduate classes this falle task force encourages the college to examine how we might deploy
undergraduate students to support effective engagement and communications in fall undeageachurses.

Summary and Conclusions

The results of spring 2020 course conversions from-fadace to predominantly asynchronous online delivery are

mixed. Data collected by the task force offers suggestions on the practices that help make thesetspffi¢ictive and

what to do to improve the effectiveness of course taught online during the summer and, if necessary, fall semesters. Tt
task force recommends faculty design their courses to deliver them online as this provides the greatest oppartunity t
flex to whatever delivery modes are available this fall. To that end, the task force offers a series of strategic amhd tactica
suggestions for faculty to consider as they prepare for their fall classes. Task force members created a Canvas site title
GtYILIX Ay hyf Ay S [uScfuNJdrnvas Bplate® store2d&&léd recommendations with action steps and
additional useful resource materials. These are available to all Pamplin faculty as are the members of the task force, if
faculty want to engageask force faculty or students in strategic discussions about how to approach fall classes. Further
the task force recognizes the value that CETL and TLOS can provide faculty through who choose to participate in their
multi-day workshops, focused seminamsone-on-one mentoring and coaching sessions. Finally, the task force offered
three structural recommendations to support college online learning enhancement efforts.
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Asynchronous Proctoring with Respondus

Ideally,we incorporate a variety of summative assessments into our coussgnchronous proctoring tools
are best used with lovgtakes testing.Virginia Tech has licensed two software applications to support
asynchronous proctoring, both are provided by theder Respondus and both are fully integrated with
Canvas quizzes.

Brief Description:

1.

Lockdown Browser (LDB9 an internet browser that limits the students to the quiz at hakdhen LDB is
opened, it closes all other applications except the operatingesyst. DB will prevent students from opening
other web pages or application&.DB disables printing and screen captut®B does not permit a second
display to be usedEssentially, LDB gives you some confidence that the student is accessing only e qui
that computer.

Monitor activates the webcam on the student's computer to record the student's face and immediate
surroundings.At the completion of the quiz, these recordings are analyzed by facial recognition software to
identify anomalies such aw/b faces in the frame, different faces in the frame, eite video, analysis and
thumbnails at intervals throughout the recording are made available in Cafaprovide a higher level of
assurance, there is a staup process prior to accessing theigjin which the student uses their webcam to scan
their testing environment.This environment scan is recorded as well.

Benefits:

1

f
f

LDB & Monitor are quick and easy to setdpe longest, and most important, part of the setup is to clearly
communicate expetations about an acceptable examination environment.

Asynchronous proctoring eliminates the need to coordinate student and faculty schedules to complete exams.
Some students appreciate the convenience of completing assessments at the location of tiesnehite

others are resistant to the invasion of privacy.

Drawbacks:

1

Some students experience anxiety about being recordBiky fear that a technical problem or an unexpected
event (such as a visitor entering the room) will result in a poor gradesmicon of academic

dishonesty.Assure students that algorithms are being utilized, but the faculty member will make all
determinations.

For Respondus to be effective, faculty must take the time to review the analysis, thumbnails andiideno
smalltask and can only be done after the quiz is complete.

Occasionally, you will need to make accommodations for a student who may have technical difficulties such as
broken webcam.Consider proctoring these students separately, perhaps with Zoom.

Implementation Resources:
Respondus Quick Start Guide

Stepby-step Video Instructioiis available containing suggestions for:

=A =4 =4 =4 -8 -4

Documenting exam procedures for students
Creating a Canvas quiz using quiz banks
Setting up Lockdown Browser

Setting up Monitor

Exampt of student completing the exam
Reviewing results
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Authentic Assessment

1 Concern/Assessing students in an online environment can pose many issues including comfort with academic
integrity and breadth of understanding of student comprehensi@me approaciio overcome these issues is
using authentic assessmerithis recommendation is focused around the use of faime exams as a form of
authentic assessment in an online environment.

1 Recommendationin an online learning environment, the use of a tdd@me exam that acts as an authentic
assessment may provide a greater comprehension check than that of other assessment approaches depending
on the overall course materiallake home exams that act as an authentic assessment typically are free
response (essdyased) and could be driven by both qualitative and quantitative material.

When, Where and Why Should | Use This:

Authentic assessment should be used in cases where practical application and critical thinking are the typical
drivers ofcomprehension check for the course.

These assessments should be used for these types of courses:

1 Discussion based coursethese assessments are for classes that are theory and discussion based where open
ended guestions drive thought and allow for resgerthrough research and true theory
comprehension.! dzi KSy GA O aasSaayYSyid LINRPPARSAE auNBy3a @It dzS
FYyagSNE YR RAIFIY2aGA0 Fylrfteara 2F 2dzio2yYSa | NB i

1 Technology drivertourses:Courses that are driven to impart theory for technological application can benefit
from authentic assessmentJse of realworld data that require application of technology concepts for analysis
drive critical thinking for students and a way tcadwate their use of technology but more importantly their
ability to interpret results.

1 Complex quantitative courseCourses that are complex in theory and application lend themselves to authentic
assessment as having notes or a textbook as aids woulgufiide as the questions are not answerable through
regurgitation of definitional material. In general, courses that are open note, open book, and or allow for a
GOKSIF G akKSSié I NB -dReaRhetic 3ssedsRenti Sa F2NJ G 1S

Considerations for takhome authentic assessment:

1 Time:Creating a takdhome authentic exam can take a great deal of time, however, the true concern comes in
the time and effort to grade the examsf the exams are research or essay based there is a significant grading
burden @mpared to a quantitative or multiple choideased exam.

1 Academic IntegrityWhile students will have more difficulty cheating, there is concern that they may still work
together on a take home exam (even if instructed not tByen with open ended questis, one student could
essentially do other students work if they were so inclined modifying their answer significantly enough to be
different. Thereareisalso concerns about plagiarism as students may find online resources to provide their
responses.Grading also is largely subjective for an authentic assessment.

1 Class siz€this corresponds with both Time and Academic integrity, as if a class size is too large, the amount of
manual review and plagiarism checks could be overwhelming and drive feettiaadk not timely.

71 Class maturitylUndergraduate Seniors and Graduate students may do better with an authentic assessment as
their maturity and understanding will lend to more of a critical and analytical response to the questions asked in
an authentic asessment.

Example

Linked below is an example of an authentic assessment assigned in an online learning environment:
Authentic Assessment Exam Example
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How Do | Implement

There are several approaches to giving an authentic assessment:

1 Upload a Word document (or an Excel document with data or combination of the two) that contains the
guestions and prompts, then allow the students to fill out the exam over a given amount of tithdaits
depending on scope of the exam and research regliand if other flexibility concerns exist)

o This allows students to clearly list any research sources, or input screenshots from their use of
technology

1 Provide a Canvas quiz that is not in a lock down browser that allows the students to enter theirsespo
online, for ease of instructor grading

Available Resources:

https://ctl.wiley.com/authenticassessmenin-the-online-classroom/

Authentic Assessment Exdaxample

To complete Exam 2, please follow the directions in the Word Document below, this is the file in which you
will enter your answers:

ACIS 4658654 Exam 2SP20.docx

You will also need the below Excel file to complete Exam 2:

Exam 2 Data File.xl@

For the short answer questions, you should write as much as you deem necessary to answer the
guestions. The final research questions is the only one that is prescriptive on the length of your response.

Deliverables: By 11:59 pm on Wednesday 4/8 you should upload youietwd Word File and the Excel File
if you utilized Excel to do your analysis.
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Clearly establishing learning outcomes is essential to the success of any course, onlin®datacen the
online environmenhowever, failure to identify measurable learning outcomes at the course and module level
can reduce the effectiveness of the course and greatly increase the time to develop and maintain the course.

Brief Description:

Maintaining your online learning resaes requires more work than the faodace equivalentWhen we
revise these resources, we do so to improve théma. want to minimize the time you spend revising resources
simply because you did not think it through fully the first time.

1.

Nookwd

Spend timen thoughtful reflection about the learning outcomes for your course and each module within the
course.
Write down all learning outcomes.
Consider organization including grouping and order.
Check the verbs you have selected to make sure they are actionable.
Brainstorm learning activities to help your students master these outcomes.
Consider how you can accurately assess these outcomes.
Finally, think about how you can do this at a distance.
o Take it one learning activity at a time.
o Start with thelearning activity that is easiest to implement online and save the hardest for last.
o If you cannot generate workable ideas on your own, consult @] TLOSPamplin ITor colleagues
who have taught online.

Example Learning Module:

When you look at thexample moduleplease note:

f
f
f

Learning outcomes are listed first.

All learning resources and assessments are organized by learning outcome.

Everything needed to complete this module is linked from this modudgpgach item in redvould be a link to

a learning resourcelt might be another page containing video lectures, an external website, a Canvas quiz, or a
document uploaded to Canvas Fil&tudents should not have to hunt through your directory struetaf files

or a giant list of quizzes to find the activities associated with a specific learning outdmuecan disable Files,
Quizzes, etc. in the Courses main menu so students are not distracted by these options.

Implementation:

| would like to pointout a distinction between Learning Modules and Canvas Modules.

Learning Modules are a logical organization to course contdrtiave implemented the example learning
module above with a Page in Canv&ach module has its own landing pageiery compogent of a module is
accessed from and explained on that module's landing page.

Canvas Modulesare a tool for organizing components of a Canvas co@aavas Modules also allow you to
group related pages, files, assignments €&nvas Modules work welf all students must move through the
learning resources in one specific ordér.however, you offer choice in which resources students may use or
the order in which they use these resources, it may be helpful to provide guidance along with links to thes
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resources.Implementing Learning Modules with Pages (similar to above example) provides the mechanism tc
include this guidance.

Even if you choose to implement your Learning Modules with Canvas Pages rather than Canvas Modules, yc
can still utilize Camas Modules to help organize your course by grouping these learning module landing page:
into logical categoriesin the image below, all modules tested on each exam are grouped together.

Notice Assignments, Quizzes, Files, etc have been disaBkechtime the student accesses the course, they

select the module they want to study and are directed to the landing page that has all relevant resources,
instructions, deadlines, etd@.he student never has a need to sift through files, quizzes or assignments.
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Disengaged

What are students saying?

f
f

1

Staying motivated for schoolwork being the same, while everything else in my life is changed.

Some professors aren't staying in contact with students. | had one professor that took a month after spring
break toupload anything to canvas and now he isn't responding to emails.

Some of my professors don't interact with us enough (but I'm in two different colleges at VT, not just Pamplin).
I've heard other students (again, not just in Pamplin), complain about tipigérang too. Professors who don't
record lectures or do Zoom meetings are often the ones I've had issues getting feedback from.

LGiQa Ftfaz2 0SSy G2dAK ({SSLAYy3 dzZlJ 6AGK Fftf 2F (GKS S
their communiation.

Getting help with material that | do not understand. It is difficult to get some questions answered over email or
on zoom. The lectures also do not always lend themselves to being easy to follow or pay attention to based on
the way the informations portrayed.

Also, if | take a multiple choice test and | am waiting a week or more for my test results | think the professor
does not give a **** about the class.

In regards to office hours, | think some teachers fail to realize that we are college stuHening office hours

at 8am is absurd when we don't have schedules that require us to wake up to go to class, and if you think a
college student is waking up at 7:45am to ask a question you're crazy.

The biggest struggle I've had is with keeping up Withmaterial, because if there are no quizzes eclass
assignments | have trouble keeping up.

Another struggle is just not getting the interaction with fellow students. Getting to be in a classroom and ask the
person next to you if they understand whiatst happened and if they can explain it to you is a big deal. Because
sometimes you don't want to ask the teacher a question and you learn better from your peers and their
guestions. However, on zoom people hate to ask questions because it is awkwaiddgmver everyone.

Professors not abiding by the deadlines they tell us, taking longer to post information or lectures that are
needed for the assignments. also, email communication is tough because some people don't like responding to
emails.

What can &culty do to help?

1

f

1

Engage directly with students:

o Engagement/Humamation- Written Communicatior{Jacob Shortt)

o Engagement/Humanizath - Visual Communicatio@Jacob Shortt)

o Formative Feedbaddean Lacoste)

o Best PracticesVirtual Student Engageme(tianover Research)

o Best PracticesEngaging Next Geifdlanover Research)
Incorporate more active/collaborative learning activities:

o Ultilize an Online Experiential Learning Framewbtdward Haines)
Working Sample Problems Before Instruct{&evin Carlson)
Encourage CollaboratidiiKevin Carlson)

Online Case Digssion Assignmerf{France Belanger)

Multiple Uses for Canvas Discussi(Barbara Hoopes)

Panel Discussions with Zogq@ornell University)

Case Method with ZoorgHarvard University)

Smart Study with a BuddiKevin Carlson)

Wiki Creation Group Assignmer(Kristin Lamoureux)

Use of Existing Virtual Reality on the Web Assignr{iistin Lamoureux)

o Best Practices in online Seat Ti(ianover Research)

Clearly explain communication guidelines:
o First Day Rules for Zoon({Brian Collins)
o Zoom Etiquette and Contro{&evin Carlson)

O O 0O O o0 o0 o o o
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Encourage Collaboration

Encourage collaboration but be clear upfront in where collaboration is allowed; create study groups:
Collaborative learning allows students to work together to learn course material, solve problems, complete assignment:
or develop a projectStudents who work together have an easier time problem solving, completing a task, and finding a
solution. Additionally, collaboration encourages students to work with their peers which shifts focus from student
faculty to studentstudent interaction. Stug groups allow students to have a predetermined peer group with which they
can collaborate and ask questions. These groups make it easier for collaboration to be implemented in the classroom
because each student already has peers with whom they can wdnk wi

When, Where and Why Should | Use This:

This technique is useful in any course. Collaboration works because it allows students to work together to-sabidem
while combining their own skills, knowledge, and resources. Without collaboration, stuakenlignited to their own
knowledge and understanding of the material or task at hand. This limitation often causes students to rely on faculty for
assistance. In addition, students who do not collaborate are unable to bounce ideas off of their peers;amhiatder

them from finding the best solution. This technique works well in both-fagece environments, blended or

synchronous online meetings, and asynchronous classroom setups. Remember, collaboration and study groups enhan
the quality of studentvork and help them learn from each other.

Example:

If students had to complete an-itlass participation exercise. At the beginning of the course, students are split into small
groups and will remain in these groups throughout the semester. Studentscstwité down the contact information

for each member of the group in order to collaborate with them outside of class. After new material is presented,
students split up into their small groups to complete a short, formative assessment. Students themgeattet to

complete questions on the material that was just covered in class. This collaboration allows students to fill the gaps in
their knowledge and understanding of the material with that of their peers, all while learning the material. Additionally,
this allows students to complete an assignment on new material without having to constantly ask faculty members for
help. This assessment is then turned in, for a grade, at the end of class.

How Do | Implement

At the beginning of the semester, split students into groups. In at@dace environment, this can be done based on
where students are seated. In blended, synchronous, or asynchronous online learning environments, groups can be
created on Canvas and skd with students. Ensure that all students are able to easily contact their group members.
Outline in the syllabus, and in announcements to the class, the assignments that allow collaboration between students.
It is important to be clear and straightforngawhen allowing for collaboration in order to reduce the risk for honor code
violations. Throughout the semester, allow collaboration on various assignments, which could inetiatesin

participation assignments, various formative assessments, groupgispjor case studies. If conducting a class through
Zoom, allow for collaboration in groups through the use of breakout rooms.
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Engagement Announcement Example

ACIS 4654/56544/20 Weekly Announcement

Jacob Lee Shortt

All Sections
Apr 20 at 9:59am

No unread repliesNo replies.
Hello all,

| hope you all are doing well and are staying s&te are getting down to the last few weeks of class, and | am
proud of the progresyou all are makingl was very happy with your work on the take hoexam andapplaud
your continued hard work in these times.

Below | will outline what you should be working on this week and what assignments will be due:
Material to review the week @f/20:
1 Tuesday 4/2%, Chapter 7
o 3Video Lectures
o 3 Training Guides
1 Thursday 4/23, Chapter 5
o 3Video Lectures
o 3 Short YouTube Videos
o 1 Training Guide
Assignments due the week of 4/20:
1  4/21 (at 11:59pm}, Data Analytics Project (Hopefully you areapping this up now)
1 4/22 (at 11:59pmY, Data Analytics Project Peer Review
1 4/23 (at 11:59pm}, Chapter 7 Connect HW
Thanks!

Mr. Shortt

21


https://canvas.vt.edu/courses/102715/users/65680

Engagement/ HumanizatieVisual Communication

RecommendationStudent EngagemertWritten

1

Concernin an online learning environment, students often have issues with time management and motivation,
both of which are inextricably linked to their engagement with their learning experietgdent engagement

is multifaceted for the studentasitrefes2 (G KS adGdzZRSydaQ Sy3arasSySyda a2 i
class material, and to each other.

RecommendationProfessors can tackle student engagement (concerning the engagement between professor
and student and the engagement between student amakerial) through direct video communicatioithis can
include casual but helpful conversation at the end of group or individual Zoom conversations, providing time at
the end of a synchronous video lecture for feedback and sounding board, or by prowirtirad office hours

that are appointment based to allow for individualized conversations.

When, Where and Why Should | Use This:

Video engagement can allow for a greater personal experience between faculty and studéitls.asynchronous
lectures proide for both faculty and student flexibility, taking time to provide real time video interaction and drive
personalized student engagement and allow students to feel more comfortable with asking questions, better
understand a complex topic, and or reduaexiety.

Video student engagement can take many forms including the following with a note on potential issues that can arise:

1

Individual/group Zoom calls beyond the classroom (appointments beyond Zoom office hoWvélen students
are working on group project or larger assignments, asking the students their preference to discuss concerns (v
e-mail or via video call) allows theuslents to feel comfortable letting you know what their engagement
preference is.For group projects, having a group Zoom discussion with a group stilents allows them to
interact with you, their peers and the materidVhether it be a group videcall or a one on one call, always
provide time at the end of the discussion for casual conversation or more of a high level check in to ask them
how they are doing or how their other classes are goifigese should not be probing questions, rather prompts
to allow the students to know that you care about what is going on with them, which will give them comfort to
be candid and you as a faculty member can learn how to better serve your studiram office hours at
regular times can provide value as thend themselves to a sense of normalcy and the students know they are
y2i AGaRAANMHzZLIGAY3IE e2dz2NJ AaOKSRdzZ ST K2¢gS@OSNE addzRSyida
o DrawbacksThe key drawback for this approach is the amount of time it takethtoprofessor and
students to engage via video as opposedimail. While video discussions are more personal, they do
tend to take more time.Engagement in this method should be offered by the professor but not typically
NB lj dzA NB R 0 dzyohdbisiciasstbam{as the studahty rdef ik feel comfortable in a video
environment.
Provide time at the end of a synchronous class to engage with studelfitgou are lecturing in a synchronous
environment, providing time at the end of class to gauge stuésgiagement and ask for feedback can make
the students feel heardAsk students what material that you covered that they need additional information
about, or gauge which assignments or online approaches they have enjoyed in yours or other classes to gaug
how things are going across their academic liveéscourage candid feedback and even if certain modifications
cannot be made, ensure the students feel validated that their concerns are taken into considerstimming
for this time at the end of a aks can really give a sense of community, as you are stepping a bit out of academic
mode and into more of an advisor role.
o Drawbacks Students may choose not to engagehey may feel that once the material for the class is
covered that they can leave thartual classroom, and therefore not participate in any additional
beyond class discussionghe discussions may get dominated by one or a few students, leaving the
remainder of the students to feel alienated or unheaithe conversations may become reaf a
commiserating session which may lead to negativity if not controlled or directed appropriately.
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Experiential Learning Sample Assignment

Opportunities are everywhere
Entrepreneurs are thought to possess a unique ability called alertness that #flemso notice opportunities that
others miss. Throughout this set assignments you'll practice seeing things like expert entrepreneurs.

Assignment 1Listen to this podcagif how an expert entrepreneur notices opportunities and comes up with possible
ideas.

Assignment 2Now it is your turn to develop those same skills. Tomorrow by the end of the day you'll uigthig
video discussion boartd pitch an idea (9Gseconds or less) that you came up with based on a probleopportunity
you noticed during the dayYou can talk to people or just make observations.

Assignment 3:The day after gback to the flipgrid video discussion board and vote for the top 3 vibdgatickingon
the green heart. Choose the ideas that yfeel are the best and turn in a 1 page reflection about:

1. What was unigue about your top&hoices?
2. Were there any patterns of what good ideas had in common?
3. What does that tell you about whaieeds to change how you notice opportunities?

Assignment 4Preactice, Practice, Practice

EVERY DAY for the next 3 weeks you'll turn in an assignment in which you'll be practicing your noticing and business
ideation skillsBy the end of each day you'll upload a document to CanVhs.document will contain a list $gblems

or needs you noticed during the course of your day. Describe what you observed and what evidence there was that a
problem or opportunity existed (e.g. your feelings, someone else's physical redfatiahexpression or body language,
complaints, ¢c.).

You'll continue the same thing for 1 week, then you'll identify different problems or needs AND come up with a solution.
It doesn't need to be too technical but describe how you could create that solution (good ideas are both impactful and
actionabg). You'll do this for the next 7 days then you'll identify 3 more problems/solutions per day ANDstomer
segments for each problem/solution AND a different revenue stream for each customer segment during the 3rd week.
Remember you are rraining you brain to pay attention to things others might not. You can go through the motions

and complete these assignments without actually changing much or you can use this chance to improve your alertness
skill.

Assignment 5: Weekly Learning Reflections

Each Suday you will turn in a description of what is hard, easy, or surprising about this protieissalso where you'll
receive feedback from your instructor on your progress.

Assignment6: You'll create dow to notice opportunities manual, videatorial, or presentation to demonstrate your
skill progression.
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Formative Assessment

Formative Assessment is practice with feedbalckan online class, students often feel disengaged and have
difficulty staying on trackSome students do not realize they have fallen behind or are not getting everything
they need from course learning agties. Frequent, personalized feedback is particularly important in online
learning.

Brief Description:

Formative assessments should not only let students know how they are doing, but also what they need to do
they are not performing wellFormativeassessments should be provided frequently throughout the
semester.Formative assessments may be ungraded orstakes. You might provide multiple or unlimited
attempts at completing formative assessmeniemember, this is a learning opportunity, rosummative
assessmentThe more flexible you can make these assignments the more useful they will be to a broader
variety of your students.

Example:

Formative assessments do not have to be fan&ysimple Canvas quiz could serve as an effective formativ
assessment if customized, detailed feedback is includext.example, you might ask a multiple choice
guestion: What is the first step in creating the perfect peanut butter and jelly sandwich?

Include the correct answer and common wrong answers:
A. Apply the peanut butter to the bread.

B. Apply the jelly to the bread.

C. Apply the mustard to the bread.

For each answer choice, think about how you would respond to a student that provided each aBenas.
thorough as possibleRemember, this is adening opportunity:

A.Peanut Butter Correct! Peanut Butter is applied first because it would be hard to spread peanut butter
after other ingredients have been applied.

B. Jelly- If you apply the jelly first, the bread gets soggy and it makes sprgadirer ingredients more
challenging.

C. Mustard- Mustard is not an ingredient of a PBJ because it would not taste good with the peanut butter or
the jelly.

If you are not spending more time developing the feedback than you spent developing the quastibns
answers, your formative assessment is probably not as useful as you want it 8ilments learn best when
they are ready to learnThink of formative assessment as bottling your input so the student can uncork it
when they need it.
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Increased Dtsactions

What are students saying?

1

1

CNEAY3A (2 F20dza FyR aidle Y20AQ0FKGSR gAGK g2N] @
distractions.

Staying motivated and having a space to do work without distractions has been hard (this is also b/c w
can't leave our houses right now). Taking exams/quizzes with the Lockdown Wetasamg a test

while being recorded is really distracting, it's worse than taking exams normally with hundreds of
students in a classroom.

It is hard to take online timed exawhen you have roommates who will not respect that and be quiet
even if you ask them to.

| struggle a lot with learning at home and being able to concentrate around my family. Of course, now
have more obligations as I've been expected to become mordyanmented.

LiQa OSNE RAFTFAOAzZ G (2 R2 a0OK22ft@2N)] 2y0OS NBY
schoolwork.

The biggest issues with an online environment primarily comes from the fact that my house in which |
live and sleep is not suited for tudious environment. Yes, we've all heard that, 'Oh, well, set a

specific spot and time in the house away so you can focus', but that simply is not possible for some
people.

Relying on internet connection 24/7 now that all of my classes require it, while I'm in a home with 5
other people who are working from home, there's expected connectivity issues.

| think learning from home has been my biggest struggle. When | am homeyded to relaxing and
spending time with my family and friends so it is hard to flip the switch and have no separation
between home and school.

Many times to take an exam, | have to go sit in my bedroom. Your room is supposed to be a place to
relax, not gplace to take exams.

What can faculty do to help?

f

Consider adopting one of the following proven templates to logically organize your online course content:
o Parallel Structur¢éBarbara Hoopes)
o Begin with the Course's Learning Outcorfiean Lacoste)
o Management's TemplateDavid Townsend)
o TLOS Consultations for Customized Template
o Structure Organization with Modulé3effrey Robert uploaded by Jonathan Everett)
Design flexibility into your course:
o Provide transcripts as well as captiqdean Lacoste)
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https://canvas.vt.edu/courses/112922/pages/parallel-structure
https://canvas.vt.edu/courses/112922/pages/begin-with-the-courses-learning-outcomes
https://canvas.vt.edu/courses/112922/pages/mgt-course-template-homepage
https://tlos.vt.edu/consultations/
https://canvas.vt.edu/courses/112922/pages/structure-organization-with-modules-jeffrey-robert-uploaded-by-jonathan-everett
https://canvas.vt.edu/courses/112922/pages/transcripts-vs-captions

IncreasedNorkload

What are students saying?

| feel that professors are assigning us more work, and it is hard to balance this new workload for all of
my classes.

The amount or work and videos time that professors assigned. It seemed to increase, which made my
time harder to manage.

| have noticed that the workloads for some of my classes has actually increased since moving to digite
learning, which does not help when | am already falling behind due to lack of motivation.

Some professors are giving much morerkvithan they were in class which has been hard to manage.

1

1

What can faculty do to help?
1 Provide feedback so students can target their studies:

(0]
(0]

Formatve FeedbackJean Lacoste)

Smart Study with a BuddKevin Carlson)

f  Provide flexibility:

(o]

O O 0O oo

o O

Remote Testing and Assessment Guidel(@EsTL)

Promoting Academic IntegrifLOS)

Authentic Assessmelffacob Shortt)

Asynchronous Proctoring with Respondus LDB & Mo(iEan Lacoste)

Synchonous Proctoring with Zoorfdean Lacoste)

Smaller, more frequent assessments support material retentiaken from UofN. Kristin Lamoureux to
provide businessaurse example)

Replace High Stakes Exams with Several Low Stakes (KeaminsCdson)

Use Rubrics to Assess Competency Developifkawin Carlson)

Transcripts & Captior(ean Lacoste)
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https://canvas.vt.edu/courses/112922/pages/formative-assessment
https://canvas.vt.edu/courses/112922/pages/smart-study-with-a-buddy-for-students
https://teaching.vt.edu/OurServices/Remote_Assessment.html
https://canvas.vt.edu/courses/110759/pages/promoting-academic-integrity
https://canvas.vt.edu/courses/112922/pages/authentic-assessment-jacobshortt
https://canvas.vt.edu/courses/112922/pages/asynchronous-proctoring-with-respondus
https://canvas.vt.edu/courses/112922/pages/synchronous-proctoring-with-zoom
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1132&context=prtunl
https://canvas.vt.edu/courses/112922/pages/replace-high-stakes-exams-with-several-low-stakes-exams
https://canvas.vt.edu/courses/112922/pages/use-rubrics-to-assess-competency-development
https://canvas.vt.edu/courses/112922/pages/transcripts-vs-captions

LYGSIANIGS a¢2 52 [Aadaéeg OGKFG ' 3aNB3Il

When, Where and Why Should | Use This:

When: Course requires students to watch asynchronous lecture videos and engage with multiple resources.

Where:! GAf AT AY3 GKS atl3S¢ FdzyOliAzy YR a[Aylaé FdzyOlGaAz
Why: Students can quickly assess the required workload for each lecture, allowing tredlodate their time

accordingly. Additionally, by aggregating resources, a single platform is created where students can quickly access

required materials, allowing them to focus their time on engaging with the material, not locating resources.

Example:

View All Pages @ Published A Edit

Industrial Part 1

To Do List:

e Read pp 157-170 of ULI textbook
¢ Read ULI Emerging trends article found «» here %
¢ Powerpoint found » here &

» Watch lecture videos and take notes

How Do | Implement
https://lumich.instructure.com/courses/85440/pages/linkifig-coursecontentandfiles
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https://umich.instructure.com/courses/85440/pages/linking-to-course-content-and-files

Learning Categories

General Online Strategs
A First Day Rules for ZoonBrian Collins)
A Screen Share and Zoom Bombii(Brian Collins)
A BestPractices in Online Learninérts & DesigifHanover Research)

Course Structure
Organization of Learning Modules
A Parallel Structur¢Barbara Hoopes)
A Begin with the Course's Learning Outcor(dean Lacoste)
A Management's TemplateDavid Townsend)
A TLOS Consultations for Customized Template
Canmunication & Engagement
A Engagement/HumanizatioiWritten Communtation (Jacob Shortt)
Engagement/HumanizationVisual Communicatio@Jacob Shortt)
Formative Feedbaqdean Lacoste)
Best PracticesVirtual Student Engageme(fianover Research)
BestPractices Engaging Next Geifllanover Research)

> > > >

Assessment

A Remote Testing and Assessment Guidel{(@ETL)

Promoting Academic IntegrifLOS)

Authentic Assessmelifacob Shortt)

Asynchronous Proctoring with Respondus LDB & Mo(iEan Lacoste)
Synchronous Proctoring with Zoqdean Lacoste)

Smaller, more frequent assessments support material retentiaken from UofN.)
Replace High Stakes Exams with Several Low Stakes (Kemins@rlson)

Use Rubrics to Assess Competency Developifkawin Carlson)

Pedagogical Preferences

LearningStrategies
A Online Experiential Learning Framew(Howard Haines)
A Working Sample Problems Before Instruct{evin Carlson)

> > D> > > > D

Sharing Content with Students
A Reading Assignments
A Integrate "To Do Lists" that aggregate required resou(denathan Everett)
A Video
A Using Zoom for Synchronous Vidd@d.OS)
A Zoom Etiguette and Contro{&evin Carlson)
A Using Kaltura for Asynchronous Vidd@h.OS)
A Trangripts & CaptiongJean Lacoste)
A Animated LecturéExample from GMU Accounting Professor Taranto)

Discussion/Collaboration

A Encourage Collaboratiqiikevin Carlson)

Online Case Discussion Assignii&nance Belanger)
Multiple Uses for Canvas Discussi{Baibara Hoopes)
Panel Discussions with Zoq@ornell University)
Case Method with ZoorfHarvard University)

Smart Study with a BuddiKevin Carlson)

> > > > > >
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https://canvas.vt.edu/courses/112922/files/13426299/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13427026/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607817/download?wrap=1
https://canvas.vt.edu/courses/112922/pages/parallel-structure
https://canvas.vt.edu/courses/112922/pages/begin-with-the-courses-learning-outcomes
https://canvas.vt.edu/courses/112922/pages/mgt-course-template-homepage
https://tlos.vt.edu/consultations/
https://canvas.vt.edu/courses/112922/pages/engagement-slash-humanization-written-communication-jacobshortt
https://canvas.vt.edu/courses/112922/pages/engagement-slash-humanization-visual-communication-jacobshortt
https://canvas.vt.edu/courses/112922/pages/formative-assessment
https://canvas.vt.edu/courses/112922/files/13607837/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607805/download?wrap=1
https://teaching.vt.edu/OurServices/Remote_Assessment.html
https://canvas.vt.edu/courses/110759/pages/promoting-academic-integrity
https://canvas.vt.edu/courses/112922/pages/authentic-assessment-jacobshortt
https://canvas.vt.edu/courses/112922/pages/asynchronous-proctoring-with-respondus
https://canvas.vt.edu/courses/112922/pages/synchronous-proctoring-with-zoom
https://digitalcommons.unl.edu/cgi/viewcontent.cgi?article=1132&context=prtunl
https://canvas.vt.edu/courses/112922/pages/replace-high-stakes-exams-with-several-low-stakes-exams
https://canvas.vt.edu/courses/112922/pages/use-rubrics-to-assess-competency-development
https://canvas.vt.edu/courses/112922/pages/online-experiential-learning-framework
https://canvas.vt.edu/courses/112922/pages/working-sample-problems-before-instruction
https://canvas.vt.edu/courses/112922/pages/integrate-to-do-lists-that-aggregate-required-resources
https://vt4help.service-now.com/sp?id=kb_article&sys_id=1c56da51db5c9fc41c1e86171b961980
https://canvas.vt.edu/courses/112922/files/13607269/download?wrap=1
https://vt4help.service-now.com/sp?id=kb_article&sys_id=f3424025dbb99f00c53b13141b9619b1#CreateCS
https://canvas.vt.edu/courses/112922/pages/transcripts-vs-captions
https://canvas.vt.edu/courses/112922/files/13460567/download?wrap=1
https://canvas.vt.edu/courses/112922/pages/encourage-collaboration
https://canvas.vt.edu/courses/112922/files/13420455/download?wrap=1
https://canvas.vt.edu/courses/112922/pages/multiple-uses-for-canvas-discussions
https://canvas.vt.edu/courses/112922/files/13466725/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13466714/download?wrap=1
https://canvas.vt.edu/courses/112922/pages/smart-study-with-a-buddy-for-students

Assignments
A
A
A
Selected Research

> > > > >

> > >

Wiki Creation Group Assignmer(Kristin Lamoureux)
Use of Existing Virtual Reality on the Web Assignr(iamstin Lamoureux)
BestPractices in online Seat Tir{ftdanover Research)

Trends in Higher Education 2020

Benchmarking Online Programs

Expert Interviews Developing Online Programming

Student Services Dance and Online

A metaanalysis of blended learning and technology use in higher educditiom the general
to the applied

Blended course desigra synthesis of best practices

Productive failure in learning math

Technologyenhanced learning and teaching in higher educativmat is 'enhanced' and how
do we know?A criical literature review

Why Minimal Guidance During Instruction Does Not Work: An Analysis of the Failure of

Constructivist, Discove, ProblemBased, Experiential, and InquiBased Teaching
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https://onlineteaching.kent.edu/library/online_assignments/Wiki_Handout.pdf
https://canvas.vt.edu/courses/112922/files/13454807/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607826/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607869/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607777/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607853/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607859/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607355/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607355/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607390/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607356/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607374/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607374/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607381/download?wrap=1
https://canvas.vt.edu/courses/112922/files/13607381/download?wrap=1

MGT Course Template Homepage
David TownsendlfO UPDATE

<Course Title Here>

This is going to be your course home page. | would suggest that you write a personal message to your stude
here.

Other key topics to address:
f  How to communicate with you (see below)

1 How to navigate the Canvas site
1 Any major changes to the class schedule, assignments, etc.

Course Modules
Please click on the following course modules to have quick accessuoweekly modules:

(Week of March 229) (Week of Mar 30 Apr 5) (Week of April 6 12)
(Week of April 1319) (Week of April 20- 26) (Week of April 27 May 3)
(Week of May 4 6)
Quick Links

Please click on théollowing quick links to get more information about the course

Course Syllabus

Technology Needed

Direct Link to VT Tech Support

Student Support (Comprehensive Links to VT's Support for Students)
Mobile Access Disclaimer

= =4 =4 -4 =4
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https://canvas.vt.edu/courses/112922/pages/module-1
https://canvas.vt.edu/courses/112922/pages/module-1
https://canvas.vt.edu/courses/112922/pages/module-1
https://canvas.vt.edu/courses/112922/pages/module-1

Contacting me

Please feefree to reach out to me for any questions or concerns. You can also post your questions in the Q
& A session.

Course Instructor: Dr. David Townsend

Email: dtown@vt.edu

Office: Room 2100, Pamplin Hall

Phone: 54231-4553

Details of Contact: | check emaiinstantly, MF and will respond as soon as | can. On weekends, | check email
once per day and will respond as quickly as | can. | will also respond to Q&A posts all week long. For general
guestions about class material, please consider posting your questidhe class Q&A board so others can see
both the question and responses.

= =4 =4 -4 -4
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Module 1: The Perfect PBJ

Learning Outcomes (LO)
LO1.1Plana sandwich.

LO 1.2Build a sandwich.

LO 1.3Evaluate a sandwich.

Instructions

Complete one learning outcome lmee advancing to the nexfTo complete a learning outcome:

1. Read the textbook and/or view lecture videos.
2. Complete the Lecture Quiz to make sure you really understand the concepts presented.
3. Download the Homework document and work problems with pencil and paper.
4. Check your work by completing the Homework Quizzes.
5. If you need help with thomework, seekelpfrom yourinstructoror atutor.
6. Select One 9r_|\_/|0re sl Complete All Practice Activitieg
Activities
Learning LO Topic Textbook| Ebook | Lecture|Lecture Homework| Homework
Outcome P Pages | Section| PPT | Quiz | HW1 doc Quiz
slides
1.1
1.1 Plan 2125 | LO1 | 1.1AF| 11 #1-3 1.2
1.3
: 1.4
1.2 Build 2528 | LO12 | 1.2AC| 1.2 #4 &5 15
1.3 Evaluate 2829 | LO13 |1.3A&B| 1.3 | #6&7 1.6
1.7

Additional Practice

Practice Sets are not gradedhey are provided for those students who would like additional pracfrectice Set A is
exactly like the homework questions with different numbePRractice Set B omits the graphic organizers that
acompany many homework problems.

1 Practice Set 1Aquestions answers
1 Practice Set 1Bquestions answers

Answers are provided for practice set questiolfsyou need help figuring out how to arrive at the correct answer,
please attend a@utoring session.

Exam
Module 1 will be testedn Examl* Friday, February 14 in Derring 3083 at your assigned tlheeExam Procedurefor
more details.

Key:
* Assignment contributes to final course grade.
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Module 1: Course Overview and Introduction
Jean Lacoste to Upload Information

33



Multiple Uses for Canvas Discussions

General DescriptionThe Discussion feature @anvas can be used for several important purposes in an online course.
1 Discussions can be used for student introductions at the beginning of a course.
1 Discussions can be used to capture student questions on assignments or general questions for the course.
1 Discussions can be used to generate interactive conversations on course topics, incorporating both teacher
student and studenstudent interaction.

Student Introductions At the beginning of a course, students can be given a prompt to introduce themsaigeiling
the class with a sense of community.

Example Here is a prompt used to invite graduate students in the MBA program to introduce themselves:

One of the strengths of the VT MBA program is networkidgnsequently, I'd like to help you getkoow your
classmates betterPlease post an introduction in this discussion foruviou may include how you prefer to be
addressed (e.g., Mike instead of Michael), what you do for work, what you do outside of work, what general arg
live and work inthis may help project teams be able to meet outside of class), and something people might be
surprised to know about youan experience, a talent, a hobby, etsomething unique that sets you aparteel free tq
include tidbits about where you were hora favorite book, movie, or type of music, etanything to help us get to
know you better!

Please include a picture of yourself with your introduction.

Benefits:Both students and faculty can look back at student introductions throughout the caurseéer to get to
know each other better. This is especially useful in large couas professor and TAs can set an example and
introduce themselves as well.

Student QuestionsRather than handling student questions through emails, a General Q&/~sslisnprovides a place

for students to ask questiondn addition, discussions associated with each homework assignment can capture
guestions and answers for the students to refer these discussions should be monitored closely by a professor or TA,
though other students may also answer these questions.

Example Here is a sample prompt for a General Q&A discussion:

Please use this space to ask general questions about the course or the courddsifmofessor, distance learning
instructors (DLIs) anstudents may answer questions here. In fact, students are encouraged to answer each oth
guestions!

Example Here is a sample prompt for a Homework Q&A discussion:

Post any questions you have specific to Homework Assignmenth#l professor, distagclearning instructors (DLIs)
and students are all welcome to answer questions here. Information on this discussion board should be limited
clarification and guidance, not solutions.

Benefits Use of a discussion board for common questions reducesuh#ber of individual emails to the professor or
TAs. This can be especially useful in a large online course.

Interactive ConversationsOne of the most difficult things in an online course can be generating interactive
conversations.When structured we]ldiscussion boards can encourage this kind of interaction. It is important that
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students know how they will be evaluated if discussions are to be graflisd, it is highly recommended that
professors and TAs be visible in the discussions as wellngffepinions and external resources, commenting on
student posts, etc. This can establish expectations for civil discourse and conversation in the forarimsportant to
establish the "culture" of discussion boards early in a course. Each discussite Isé accompanied by a prompt.

Tip: In order to encourage interaction, students can be given different (rotating) roles each week, such as posting,
commenting, providing outside resources, summarizing, etc.

Example Here is a discussion promptascompany a weekly module:

Reflect on the readings from this week's module.particular, share how graphics and visuals are used in your wd
and what you have learned this week that will make you a better creator or consumer of data visualizegehBee
to comment on areas where you agree or disagree with the article authors.

Students are encouraged to "like" or respond to others' posts.

Benefits If appropriate expectations are set, students will move beyond simply "posting for points" dethgébewith
each other in the discussion forums.

Additional Tig | have established discussions for Current Events and Career Information in my classssidents
have responded well to these areas to post and read supplemental information retatgdsts concepts.
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Online Experiential Learning Framework

What do we mean by experiential learning?

It's a change in behavior or conceptualization due to reflection of participation in activihesactivities tend to be
problem-centered and situatechia relevant societal or tasdpecific context that introduce authentic cues associated
with specific knowledge or skills needed to achieve a desired outcome.

Experiential
Learning Act
Cycles : Concrete Experience
Facts (What Happened?)
Theory of Action
Active Experimentation . RefleCt
Futures (What Will I Do?) x Reflective Observation
Implement Revised Theory Feelings (What Did | Experience?)
Assess Behavior & Consequences
Conceptualize
Abstract Conceptualization
Findings (Why Did
This Happen?)
1. David Kolb Revise Theory
2. Roger Greenaway compiled by Andrea Corney

3. Chris Argyris & Donald Schon waww. edbatista.com/ 2007/ 10/ experiential.htrl

In terms of creating an online environmethiat promotesexperiential learning there are some first principles that can
be followed:
1 Learning is promoted when learners are engaged in solvingyedd problems
o Learning is promoted when learners are shown the task they will be able to do or the
problem they wil be able to solve as a result of completing a module or course.
o Learning is promoted when learners are engaged at the problem or task level, not just
the operation or action level
o Learning is promoted when learners solve a progression of problems thaixaticitly
compared to one another.
1 Learning is promoted when existing knowledge [and skill] is activated as a foundation for new
knowledge [and skill]
o Activate prior knowledge by giving students a chance to demonstrate what they
know/can do
o Inthe even of no prior knowledge provide relevant experiences
o Instruction should provide structure for schema organization
1 Learning is promoted when new knowledge is demonstrated to the learner
o Requires consistent demonstration to allow the student to comparerthairent state
often occurs via examples, steps, process maps, or modeling of the behavior/task
o Bestif multiple representations are seen and compared
o Provide direction on where to find additional guidance
71 Learning is promoted when new knowledge is applied by the learner
o Repeated and spaced practice that matches learning objectives
o Frequent feedback and coaching needed initially but should diminish over time
o Varied activities or situations for practicing
9 L NYyAy3 Aa LINRPY2GSR 6KSY yS¢g (1y2e6f SRIS A& AydaSIaNg
o When progress is observable to the student motivation increases
o Provide opportunities for reflection of how the skill or task can be utilized in their every
day or professionalfe
o Provide opportunities to create, invent, and explore
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Merrill, M. D. (2002). First Principles of Instruction. Educational Technology Research and Development.
50(3), 4359.

However, because many of the skills we teach in business are how to thirgnalydeit requires the use of the
cognitive apprenticeship learning model in order for students to learn more quickly.

Cognitive Apprenticeship Model

* learners observe expert

* learners receive expert guidance

* learners perform with support

* learners analyze their own performance

Reteat

)
)
)
| * learners explicate their knowledge ]
J
|

* learners own and extend knowledge

(Collins, Brown & Newman, 1998)

Collins A, Brown JS, Holum A. Cognitive apprenticeship: Making thinking ¥isikelécan Educatod991;15(3):611

Combining he two models provides a learning spiral that can be used across an activity, course, or set of courses to he
the students develop needed skills.

Practice with : . .
feedback EXperlentla| Skl||S
instructor/experts
( until mast(—fry : Development
demonstrated
Act Additional practice Reflect
with increased Give students
complexity and a chance to .
varied context try it Provide
feedback
(peer-based) and
Practice sub-skill Demonstrate_ a comre:ﬁggzetime
or simple co_mplete skill
application in context
Articulation of
reasoning
Apply Students select a_ssociated with Think
projects or problem skill performance

context
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Here's an example of a set@fsignmentfocused on developing an entrepreneurial skill of alertness or noticing

opportunities that:
1. Demonstraes a complete skill in context
2. Gives the student a chance to try it
3. Provides feedback using peers which also provides reflective comparison
4. Articulation of the reasoning associated with skill performance
5. Additional practice/feedback application and expltoa

Learning Spiral

8. Practice with feedback . . )
(instructor/experts) until 7. Additional practice with
mastery demonstrated -~ " Yincreased complexity & varied
context
6.Practice sub-skill or 5. Students select projects or
simple application ( problem context
4. Articulation of reasoning 3. Provide feedback
associated with skill C (peer-based) & reflective

performance C comparison time

2.Give students a kc 1.Demonstrate a
chance to try it 4 complete skill in

context
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Overwhelmed

What are students saying?

1

1

1

f
f

Now that classes are online, | feel like a load of videos are posted every week to cover multiple portions of
material in multiple classes and it feels overwhelming at times.

Itsalso been tough keeping up with all of the emails as every professor is using email/announcements for all of
their communication.

| have a group project in every class. It is extremely difficult to conduct a group project from home. | know it is
really clallenging to transfer these assignments to the online environment, but all of my projects are inducing
quite a bit of stress.

Every course has its own format and every class has a different place that the videos are stored and the
assignments are due. Adidinally, all the assignment dates have been shifted and there has been many
conflicting dates and conflicting information on the assignments. Many weighting of the courses have been
changed but the syllabus and documents have not been updated to refl@gdtimentioned during a video or
lecture.

I am not a fan of it at all. Many professors have been very disorganized, and | have little to no work in two
courses that | actually enjoy learning about.

X y26 G2 YSyGA2y KIFI@Ay3 .G2 O2yaidlydGfe 62NNEB | 62 dz
It is depressing doing distance learning, and just makes yauativated in general

What can faculty do to help?

1

1

f

Consider adopting one of the following proven templates to logically organize your online course
content:
o Parallel Structur¢Barbara Hoopes)
o Begn with the Course's Learning Outcon(dean Lacoste)
o Management's TemplatéDavid Townsend)
o TLOS Consultations for Customized Template
o Structure Organization with Modul€3effrey Robert uploaded by Jonathan Everett)
Design flexibility into your course:
o Pmovide transcripts as well as captiofdean Lacoste)
Assessment format flexibility:
Authentic Assessmeiffacob Shortt)
Asynchronous Proctoring with Respondus LDB & Mofiean Lacoste)
Synchronous Proctoring with Zodidean Lacoste)
Smaller, more frequent assessments support material retentiaken from UofN. Kristin
Lamoureux to provide business course example)
Replace High Stakes Exams with Several Low Stakes [eaimsCarlson)
Use Rubrics to Assess Competency Developieuin Carlson)

o O O O
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Pamplin Online Learnir@@anvas Course

The Pamplin Online Learning Task Force has created this Canvas course to act as a repository for Pamplin
faculty toshare online learning strategies and tipembers of the task force have begun populating this site,
but we envision this as a living document and encourage everyone to contribute online learning strategies the
have worked in your classeBlease contd a Task Force member if you have ideas to share.

This site acts as a Busineggecific supplement to the services offered by:

1 TheCenter for Excellence in Teaching and Learning (@Hdlyill partner with you tesupport the design,
development, and implementation of learneentered instruction.

1 Technologyenhanced Learning and Online Strategies (Tis@8&)can help you develop the skills necessary to
leverage technology tooksnd techniques to enhance your course's learning environment.

Recommendations

Task Force recommendations are organized around two themes:
1 Learning Ceegories- This page includes all recommendation$you are interested in new ideas for various
aspects of your course, you might start here.
1 Student Challenges If you would like to start with the students' perspective, you can read about the ggeate
challenges voiced by students and find links to recommendations that address these challenges.
o Overwhelmed
Disengaged
Time Management
Increased Workload
Increased Distractions
Worried About Future

O O 0O o o
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Parallel Structure

Brief Description:Online learners need structureé?arallel structure in weekly modules helps provide some of
that structure. Every week, the students should know what to expect in terms of activities and deliverables,
though weekly details will differ, of course.

Exampe: Here is a page from BIT 552htroduction to Business Intelligence & Analytiggidule 1: Course
Ovewriew and Introduction

The template from TLOS gives the page its basic structure, while the activities are tailored to each week's
lesson. Each week concludes with a checklist and time estimate for the students to know exactly what they
need to do, and hownuch time they should allocate.

Benefits: The students become used to completing the same set of items each week (e.g., Lecture, Quiz,
Activities, Discussion, Checklist, etc.).

DrawbacksSome activities may be optional, and this has to be made cleaaoh page.
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Replace High Stakes Exams with Several Low Stakes

Many business classes includ® Bigh stakes exams (i.e., midterms, finals). However, replacing these with a larger
number (perhaps &) low stakes exams can offer several benefits. High stakams are exams that typically address a

fI NBS 02Re& 2F O2yGSyd FyR NBLNBaSyd I aA3ayAFAOLYd | Y
several low stakes exams: 1) Provides more opportunities for students to retrieve contéfierent contexts,

producing superior longerm retention, 2) helps students identify misunderstood content sooner so they can course
correct before exams or when new learning builds on previous learning, 3) enhances student engagement in the cours
It also, 4) provides faculty insight into when and where students are collectively not developing understanding, and 5)
NERdzOSa adGdzRSyiGaQ FyEASGE 6KSy GF1Ay3a KAIK adlk1Sa aGS:

When, Where and Why Should | Use This:

Replacing high stakes examines with sevienalstakes exams can be useful in many classes, especially classes where
material builds on previous learning (scaffolding). This testing approach can be beneficiatievlighmajor classes,

so students have better retention of their major specififtormation after they graduate. Further, many students use

GKS FTANBG SEFY Ay F OflF&aa a I GRNE Nilzyéd ¢KS& LINBLII
SEIFY A& (2 Fraasaa (GKS SEI YQ& & ficNti=0 thalzthdy Ean betbetbrprephred aipddzS
do better on the next exams. Sometimes this is hard to rely on when there are-8d&x@ms in the class, because it
R2SayQi 3IAGS aGdzRSyida G22 YIyeée 2L NltdpedificdlaSst (G2 A YLINI

Sometimes the existing structure of a class may not allow a direct converssomeiterstakes exams. An alternative is

G2 AYUNRBRdzOS &aS@OSNIf aK2NI F2NXIFOGAQOS FaaSaavySyidane C2I
a week, or for each unit of instruction. Offering these short quizzes (perhaps & G SY& 0 dzy | yy 2 dzy OSR
discretion can keeping students engaged and caught up on the material. Formative assessments may or may not be
included in the cotse grade, or in some cases students only need to have their scores recorded on some minimum
number of assessments (a percentage of the total assessments offered during the course) or these assessments can
given as extra credit assignments.

Example:
https://www.osweqgo.edu/celt/lowstakestesting

How Do | Implement

Faculty can implement low stakes tests by dividing the course into more parts, creating a structure for the
class around sectiore modules. A shorter assessment can be designed around each module. This forces
students to review information more frequently.

Short formative assessments can be incorporated into classes in a number of ways. For example, iclicker
(immediate student reponses systems) can be used in faeéace classes, quick online quizzes could be used
in Canvas. These could b4 8 minute quizzes at the beginning/end of each class. Or, quizzes in Canvas could
be included as a part of normal course homework throughbe semester. Formative assessments can help
show students whether they are learning key concepts, and building foundation knowledge in scaffolding
classes, as well as force them to consistently pay attention, and stay up to date in the class.

AvailableResources:

http://languages.oberlin.edu/blogs/ctie/2018/04/15/lesis-more-low-stakesassessmentand-student
success/
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Smart Study with a Buddy (for students)

To learn knowledge content, study with a buddy with whom you can ask and answer questions. By askiogsjyest

force your mind to use the content to develop a coherent question, and if you are the one answering the question, you
YySSR (2 0S 0fS G2 I NIGAOdzZ 4GS I NBaLRyaSed® ¢KSaS | OGAc
then study making you more efficient, and the more different ways you can interact with the content to be learned, the
more recall pathways will be available to you at exam time and in the future.

When, Where and Why Should | Use This:

This technique is useful in any course where you are learning new terms, concepts, models, frameworks or theories. T
GSOKYAIljdzS 62Ny} a 0SOFdzasS Al 20SNO2YSa (¢ 2 thagldendtidpfove Y A G |
broad recall and areighly inefficient. This occurs because studying alone and reviewing your highlighted text and notes,
Fff2¢ e2dz G2 3ISG o0& ALK fAYAGSR AYGSNIOGAZ2Y GAGK (K¢
and you move on. Further this is ifiefent because you spend more time reviewing what you know rather than
ARSY(GAFEAYA gKIG €2dz R2yQlid 2KSYy O2YO0AYSR gAGK ONI YY)
when the questions match what is in your notes, but increase forgettireg time, and may not help you retrieve
information when tests require you use that information in a new context. This technique works welbftanee, but

can also be synchronous online meetings or in chat sessions. Remember, the value is in fe@otgeairecall (so

saving and studying chat transcripts would not offer the same benefit).

Example:

L¥ 6S KIR G2 tSINYy Fo2dzi alatz26Qa | ASNINOK 2F bSSRao
guestions. Often you can start with simpkscall or comprehension questions, asking different kinds of questions that
require you to approach the content in different ways, then moving to more complex questions that combine content in
different ways. For instance,

KFd NS LKeaArAz2f23A0f ySSRakKé
KId A& Iy SEFYLXES 2F | LKeéaArzf23ArA0lf ySSRKé
KSNBE R2 LIKeaAaAz2f23A0lf ySSRa FTAUG Ay alatz2s6Qa | ASNI NOK

= =4 =8 4 -4 -8 -
Q- Q- Q

KFd FNB GKS AAE tS@gSta 2F al 4t 26Q48 | ASNI NODKeKé
K& INB (KS AAE ySSRa AY alat26Qa | ASNI NDK& 2NRSNBR A
KFid R2Sa al af 2 pabaut howia peidorNdOmdbehavezill adnSedl is unmet?
' dadzyYS | LIS NA 2y -aétualzed Asaddedlyi l6sEsNid@insausce a6t iBcbrife? What would we expect that
LISNE2Y (2 R2¢
T al2¢g R2Sa al atz26Qa | ASNINOKe 2FCAHASEREBERAFTFSNI FNRY aODN

How Do | Implement

Find one or more people with whom you would like to study. This works in pairs or can be done in larger groups, but
have smaller groups allows you to play both the question asker and question answerer roles. With your cldatsmate
open, start with one person asking a question about the content to the rest and a person articulating an answer to the
guestion. If you are familiar with Blooms Taxonomy, start with simple recall or comprehension questions and as you ge
to the pointwhere you and your buddies are answer most questions correctly, you can move to more challenging
jdzSatGAz2ya tA1S GK2asS GKFG a1 @2dz G2 O2YLINB FyR 02y
see if you and your buddy and confirnmat the answer should be. If you find that you cannot answer questions about a
section of content, that highlights you need to place more study time on that content. The great part of this technique is
that you can ask questions related to the content tigati may not know the answer to, but your buddy might. Asking
guestions that force you to think about the content in different ways increase the number of recall pathways you have
to that content and increase the likelihood that your understanding oftbistent is accurate, that you will be able to

recall it at test time, and that you will remember it in the future.
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Structure Organization with Modules

Recom
1

1

mendation: Canvas Structure & Organization to Reduce Feeling Overwhelmed

Provideconsistent structure and a clear organization to all digital content by using the Modules section of
Canvas.

Simplify the presentation of Canvas resources and create an explicit naming convention.

Why, Where and When Should | Use This:

1 Students who cannatasily find Canvas resources may begin to feel overwhelmed. They may overlook posted
materials and even miss assignment due dates. A more structured Canvas helps students and the class remair
organized. In a student survey before mandatory online instoncfMarch 2020), 41% of students responded to
Gt ogleaéd dzaAy3ad GKS Y2RdzZ Sa aSOGA2Y 2F Oly@dlra gKSy
50%, Never 9%; N=44).

1 Use this structure and organization in the Modules section of Canvas.

1 Use this forll classes at the beginning of the semester and students will have clearer expectations and feel less
overwhelmed.

Example:

In the image below, the models provide explicit titles for students to access Canvas resources.

i » Additional Course Videos o -

i » Course Materials ok

ii » DataSets o

i » Readings

i » Class 1--1/21--Introduction © +

i » Class 2--1/23Data Overview © -

Studen

ts can expand each modaled easily see the items needed for each class. The first item within each module is a

L3S F2NJ Oflada NBFITRAyId ¢KS aSO2yR AGSY A& I NBE&2dzND!

item, if

required, is an assignment for the dant to complete. The number of items that may be placed in a module is

unlimited

Clas:

<7 Class

—» Class
san e

For mo

ass 1 Introduction--Student.pptx

ass 1 Reading o

0

ass 1 --Introduction o :

ii v Class 2--1/23--Data Overview o 4

s 2 Reading o :

2 -- Data & Stats Overview--Student.pptx

0

2 ‘Dalz Overview o :

re information from the online canvas community, please see this link.

https://community.canvasims.com/docs/DOD735what-are-modules
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How Do | Implement

Ly GKS €SFTi NRooz2y 2F (KS Ly Dl L3S GKSNB Aa I Kel
odzitizy Ol fft SR abaz2RdzA S¢ Ay &&wwﬁmmmmﬁKd 2F GKS LI 3S
Add Module
Lock until

Prerequisites

+ Add prerequisite

Cancel Add Module
%

9YGSN) GKS yIYS 2F GKS Y2RdZ S IyR tSTi Ot A0l &l RR Y2I

Left click the plus sign in the new rpqdule and a new dialogue box will appear to add content. You can add assignment
FAESax tAY] ljdZAT 1 Saz | twdddthat résbirc@td ReScanvad odilSy G @ ! RR L ¢

Add Item to Class 2--1/23--Data Overview X

Add  Assignment v |toClass 2--1/23--Data Overview
,EésSele:[ the assignment you want to associate with this module, or add an assignment by selecting "New Assignment"

[ New Assignment |
Attendance & Participation
Final Exam
Homework
In Class Assighments

Extra Credit Points
Mid Term Exam

Mid Term Exam Paper
Quizzes

Indentation:. Don'tIndent

Cancel
4

By left clicking and holding the six vertical dots, you can reorder items in the module list.
The green checkmark shows that the module is visible for student to view.

In the image below, the green check allostudents to see Class 1, but there is no green check for the Class 2 module.
Left clicking will make the Class 2 module visible to students.
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i v Class 1--1/21--Introduction Q +

i [ Class 1Reading o

i & Class 1Introduction--Student.pptx ™~ @
(]

§o Class 1--Introduction
7 Jan22| 100t

ii v Class 2--1/23--Data Overview S +
i [ Class2Reading

# & Class2-- Data & Stats Overview--Student.pptx m

o © o

5 Class 2--Data Overview
Jan24 | 10pts

Available Resources:
The canvas help page for modules can assist with many moelateed questions.
https://community.canvasims.com/search.jspa?gq=modules

Ask an Expert:
While far from an expert in Canvagucan as me for help or guidance on creating modules in Canvas.

Jeffrey Robertieffreyrobert@vt.edu
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Synchronous Proctoring with Zoom

Ideallywe incorporate a variety of summative assessments into our cout$asithentic assessment is not possible and
faculty are seeking an alternative to asynchronous proctoring for exception situations or a different approach to
academic integrity, synchraus proctoring may be desirabl&ynchronous proctoringequires a greater time
commitment to administer each assessment and is therefore best used with less frequent assedsmegtbe
prohibitive to apply to a course with large enrolimentirginiaTech has not yet licensed a proctoring service but Zoom
could be employed to complete this task.

Brief Description:
1. Students are asked to join a Zoom meeting with their smartphone (or a secondary computer with webcam).
Students use smartphone to allow tdty to inspect exam environment.
Student positions phone so faculty can view student's face (and hands).
Faculty makes exam available.
Student uses primary computer with Lockdown Browser to complete exam.
Faculty observes students throughout examinati@mipd.
Student completes and submits exam then leaves Zoom meeting.

Nookwd

The video below explains one way to use Zoom to proctor students online in real time.
Completed diagram created in video above.

Benefits:

1 Synchronous proctoring allows the faculty member to be present throughout the student's exam
experience.This alleviates some of the student's anxiety about experiencing technipabcedural difficulty
during the exam.

1 Synchronous proctoring can be performed without recording the student's exam experience, so it tends to
receive less resistance in terms of privacy issues while still providing location convenience.

1 Synchronous procting allows faculty to mitigate questionable situations prior to and during the exam, before
they rise to the level of a potential academic integrity issue.

Drawbacks:
1 Synchronous proctoring requires coordination of student and faculty schedules to deneglems.
1 The procedure outlined here works well with relatively small batches of students.
T Faculty must be comfortable navigating in multiple virtual rooms simultaneously.
T Faculty must be comfortable dealing with technical issues since this method empbogdechnology than

other assessment methods.
1 The method described here requires three minutes to chieakach student, limiting the number of students
who can be tested in a single time period.

Implementation Resources:
Respondus Quick Start Guide

Stepby-step Video Instructioiis available containing suggestions for:
1 Documenting eam procedures for students

Creating a Canvas quiz using quiz banks

Setting up Lockdown Browser

Setting up Monitor

Example of student completing the exam

Reviewing results

=A =4 =4 -4 4
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Time Management
What are students saying?

1

f
f

Knowing how to allocate time for eadtass throughout the day since my classes post lecture videos
rather than having zoom lectures live.

| have had the most trouble with staying motivated to do my classwork. In Blacksburg, | was
accustomed to having a fixed time period in which | attenduexs and then working on assignments

in the evening. Now, | do not have a set time to do anything; | only have deadlines.

With the change to online learning dates of assignments have changed and, in some cases, overlappi
with other classes assignments.

| know we can make our own schedules but trust me that is easier said than done.

Everything seems optional and it is easy to forget about assignments.

What can faculty do to help?

1

Organize the course logically so students can find what they need wheneyended it:
o Parallel Structur¢Barbara Hoopes)
o Begin with the Course's Learning Outcor(iean Lacoste)
o Management's TemplateDavid Townsend)
o TLOS Consultations for Customized Template
o Best Practices in online Seat Ti(fanover Research)

1 Provide flexibility & feedback:

o Formative Feedbaddean Lacoste)
o Smart Study with a Budd¥Kevin Carlson)
o Transcripts & Captior(dean Lacoste)
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Transcripts vs. Captions

ADA requirements call for captions and/or transcript$anscripts are more difficult to pduce but they have
a broader applicabilityNot only do transcripts help those students who are hearing impaired, but transcripts
can be used by all students to support learning.

Brief Description:

Captionsdisplay a few words at a time overlaid on the video its&fanscriptsare a separate file containing
the entire dialog organized into paragraphBhe reason transcripts are more difficult to produce is that
transcripts require capitalization and pumettion where captions do notYou will notice my captions below
do include these additions because | created my transcripts first then turned the transcripts into captions.

Example of Captions & Transcripts:
Depreciation Transactions VidetNK TO BE ADDEJean Lacoste)

Depreciation Transactions Video Transcript

Benefits:

Transcripts and captions improve the accessibility of course video.

Transcriptsmay be used for the SSD Note Taker accommodation.

Transcripts help students find a point in the video they may want to review.

Students may prefer to watch video and takes notes from the transcripts.

If a student is experiencing a technical difficultygyttcan sometimes find what they need in the transcript
document.

= =4 =4 -4 4

Drawbacks:

1 Professional transcription services are expensive.

1 Automated transcription services are often too inaccurate to be helpfu®0% accuracy rate means there is a
problem with everylOth word. This is not conducive to learning.

1 Producing transcripts yourself is time consuming; perhaps 3 minutes for each 1 minute of finished video.

Implementation Resources:

7 Kalturais the Virginia Tech supported solution.

1 Rev.comis a professional service that produces both transcripts and captibhis. is a paid service that costs $1
per minute but the accuracy is wonderfulhere are many other pfessional transcription services.

1 Camtasids available from VT Software Distribution for a f@amtasia is video editing software that includes
speechto-text captioning. Other speecko-text applications exist withrarying degrees of accuracyhe more
effort you put into training these systems, the more accurate the output.

1 | have also paid my daughter to type the transcripts, then | pull them into Camtasia and divide into calptions.
prefer this option because provides the highest accuracy, which best serves the intended purpose of improved
learning.

Regardless of which service you use, be sure to pnead the transcripts produced before uploading the
transcript document to Canvas Files and linkingfileeto the web page.
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Use Rubrics to Assess Competency Development

A rubric is an assessment framework that identifies the key components of deliverables in complex
assignments like presentations or reports. The rubric highlights (1) key competenpreslocts to
demonstrate in the assignment, (2) for each competency or product, it describes what the faculty member
wants to see demonstrated in the deliverable and characteristics of when it completed effectively, and (3)
indicates how much each competgncontributes to the overall score or grade for the assignment.

When, Where and Why Should | Use This:

wdzo NA Oa OlFly 06S dzaS¥dAZ Ay lFyeé O2dz2NES (GKFd AyOf dzRS
calculate, create, demonstrate, solve) legrg objectives. They are scalable, the capacity to use them is
embedded in Canvas, and they work equally well infaeface, blended or synchronous or asynchronous
courses. Rubrics enhance targeted learning by signaling to students exactly what therfsmmbers expects

to be included in a deliverabteimproving communication and reducing student anxiety. They also reduce
grading time in two ways. First, the assignments that are most difficult and time consuming to grade are ones
GKSNE a0dRSyiibBNBESEEE GKSe R2y Qi AyOfdzRS GKS Ay T2
Effective rubrics increase the likelihood that student products contain the information on which you want to
evaluate. Assignments where students get it right are easy (@madtd grade. Second, rubrics also make it
possible to systematize feedback. If you have large numbers of assignments to grade, you often find that
students who follow the rubric typically will make the same types of errors. Drafting a set of common
feedback comments based on the rubric categories can allow you to generate feedback quicker. You simply
edit the common comments for the specific issues in each graded assignment. This can improve the quality c
feedback and reduce the overall time required rade and return assignments.

How Do | Implement

Once you determine the nature of the assignment you plan to use (report, presentation, poster) consider wha
competencies you are expecting the students to demonstrate in this assignment. If you have sdwfdhe,

you might also think about what differentiates high scoring assignments from low scoring assignments. List
these features in the first column of the rubric table. There is no specific number of rows required (I have see
rubrics with as few as to and as many as 30 deliverables to be evaluated). In a second column, describe whe
you are expected to see demonstrated for each deliverable. This may be a short phrase or a few sentences.
This is important because it is communicating to students whatgxpect. A third column indication of how
much each deliverable contributes to the overall score, this could either be in a number of points, or as a
percent of the overall grade. Once you have drafted the rubric, have someone else read it to assiire that
communicates to students clearly. Second, for previously used assignments, evaluate two or three
submissions from previous classes, one high scoring, one low scoring and an average scoring assignment to
evaluate your weighting system. If your systemas giving you the scores you believe are appropriate, adjust
the rubric as necessary.
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Using Lockdown Browser and Responds Monitor

This discussion will present several ideas for conducting assessment in Pamplin courses. We hope that the ideas will k
useful for assessing student comprehension, learning, and performance. However, each instructor will need to
determine whether the specific recommendations will work in terms of their course content, their presentation style,
and the learning objectives fdineir course. No one recommendation regarding assessment will work for 100% of
assessment in all Pamplin courses. Thus faculty need to approach our recommendations with the attitude that they will
explore the options, choose the best for their content atedivery style, and adapt the suggestions to their setting.
Fundamentally, assessment activities will differ across the levels of our curricyterbusiness courses, business core,
major required courses, and major electiveslass sizes, and whethdi sizZRSy G & | NB dzy RS NHNJ Rdz |

Using Lock Down Browser and Respondus Monitor

A common problem in assessment in Pamplin courses is ensuring academic integrity. Lock down browser restricts a
a0dzZRSy G Qa I oAt A Griail andl chezapplicaiidhSprogriuds dlurik) M exadn. It also prevents printing

and screen capture. Respondus Monitor is software built on to Canvas Quizzes which allows faculty to monitor student
FOQGAGAGASE RdzNAYy 3 |y SEI YO a2 yhis/lierhbvedzanSand adtifities duringlzReS v i Q ¢
examination period. Respondus Monitor is triggered by facial recognition software. Videos are tagged by a measure of
concern. These tags can be grouped as green flags for no problems, yellow flags for moderates;@nd red flags for

high level of concern. Note that the 3 colors are only suggestions for faculty to consider. We recommend reviewing all
video yellow and red flagged by Respondus Monitor. Monitor cannot evaluate whether a student is involved in an
impermissible activity. Faculty will have to view the student video to make that determination. In reviewing videos of
the students, Monitor allows you to review the entire length of the assignment or allows you to view selected passages
during which Monibr detected problems.

When, Where and Why Should | Use This:

[ 201AYy3 R26y | &aGdzRSy(iQa O2YLMziSNI I YR dzaAy3d az2yAdGd2NII
some courses. Whether these represent useful tools for a specific coutsepnd heavily on the type of assignments.

For courses that focus overwhelmingly on knowledge comprehension and utilize tests and quizzes using multiple choic
fill in the blank, and short answer questions with direct answers of a few sentences, atldiwser and Respondus
Monitor can be useful. In other courses for which assessment focuses on prgbleimng, coding, data analysis,

extensive calculations, and detailed presentations, these tools will not be effective. In many courses, Monitor may be
appropriate for some assessment activities and inappropriate for other activities (like cases or projects). Thus faculty
must evaluate the level of their course, the type of material, and the desired level of comprehension first and then pick
the appropride assessment tool(s). The decision to utilize Monitor is the final choice that faculty should make. Faculty
will want to avoid tailoring all assessment activities to fit into the framework that Respondus Monitor addresses.

How Do | Implement

Respondus Maitor is available in Canvas. Choose the Quizzes section of Canvas. After creating an exam, choose
Repsondus Monitor from the menu on the left. You will have to enter Monitor and set up your test in it. Monitor does
not generally allow students to open othgoftware or a browser, but you can provide access to a particular website
that has data or text for students.
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Working Sample Problems Before Instruction

This technique involves providing students with an example of the type of problem you are gbelg tbem learn

how to solve before they receive instruction. By given student the opportunity to challenge themselves on example
problems ahead of instruction, they can explore existing tools and approaches they have to solve these problems. The
will likely identify the challenges or gaps in understanding they have that make these types of problems difficult. Often,
they will not be able to solve the example problems, or if they can, they may find that what they will learn may provide ¢
more elegant patho the solution. It is a method of preparing them to be receptive to information they do not currently
possess that can help them answer these types of questions.

When, Where and Why Should | Use This:

This technique is effective in helpisgidents learn specific problessolving techniques, it encourages engagement with
the content, recall of related information, and highlights gaps in knowledge or skills. As a preparatory exercise for
students, it is perfectly scalable to any size claggme of problem in asynchronous or synchronous online classes, or in
faceto-face instruction. You do not need to grade this activity for it to have an impact, though student could submit
attempts that show their work, not just the answer, for review. Yaun also use this exercise as a discussion starter at
the beginning of a unit of instruction.

Example:

GCSNX¥A vdzSadAzyaéd INB [[dzSadArAz2ya F2N gKAOK GKSANI £ A7]SH
be able to try to develop aasonable estimate. The problesolving technique that is being taught is how to develop an
SadAYIFGS 2F | | kzbwhbithatiky aniektiméte wodd bR @sgf@ This comes up in trying to make
judgments about making choices among potential problems to solve. The techniques for solving Fermi questions involv
trying to develop a method for using what information you know andipity 3 A G G 23SGKSNJ 6A G K A
have to try to develop a reasonable estimate (For Fermi this was reportedly an estimate that was likely to be within an
order of magnitude of the real number). A problem | have used to open up lessor§ Is®8S G KSY SadA Yl
YAt Sa LIS2LXS Ay GKS !'yAadSa {aGrdisSa eoelt1 SIFIOK &SI N gKAC
think about it, they can generally produce an estimate, or they get stuck.

How Do | Implement

1. Clearly identifithe type of problemsolving technique or the type of problem to be learned.

2. Identify an exemplar problem of that type that is a very typical type of that problem (I typically try not one that
requires adjustments or modification, though that is possiblée problem should be challenging, one you
would NOT expect students to be able to answer easily, but not one so complex they do not try to work toward
a solution. The best example problems will highlight the benefits of the technique you will be hibiging
learn.

3. Distribute the problem prior to the lesson where you will teach the technique and encourage students to try to
complete the problem.

4. Spend some time at the beginning of the class having some students share their answers and if they are willing
some of the challenges, they had trying to solve these types of problems. When framed effectively, the lesson
becomes an opportunity for them to learn something they did not have before, a (better) way to solve these
types of problems.
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Worried about the~uture

What are students saying?

1

f
f

| also feel like | am not prepared on exams and quizzes because | don't have that same in person
instruction. | think that to fix this, professors should assign more projects and homework as opposed tc
exams. This wouldg students a chance to actually learn the material and do something more
interactive. | feel like now that | am essentially teaching myself, | just learn to pass and not to
remember. | might as well be going to a community college or some online unyweértgel as if the

value of my education has significantly decreased and | don't feel like | am getting a true Virginia Tech
education.

Watch out because online learning is about to bring about a lot of problems when the material is
necessary for futurelasses. For the sake of having our degrees mean something, | beg that you do not
consider moving fall 2020 classes to online format.

Just hoping it doesn't extend into the fall semester.

This has been really hard, and | don't see it being much easielrd a@ine again in the Fall.

What can faculty do to help?

1

Don't let the delivery drive your coursé&tart with your learning outcomessenerate ideas regarding learning
activities and assessments to support those learning outcoriiben consult theCenter for Excellence in
Teaching & Learnind@LOSor Pamplin I'to see what technologies can be employed to support your course.
(Jean Lacoste)
Try to maintain the rigor of your course:
o Encourage CollaboratiqiiKevin Carlson)
Online Case Discussion Assignn{&nance Belanger)
Multiple Uses for Canvas Discussi(Barbara Hoopes)
Panel Discussions with Zoq@ornell University)
Case Method with ZoorfHarvad University)
Smart Study with a BuddiKevin Carlson)
Wiki Creation Group Assignmer(Kristin Lamoureux)
Use of Existing Viral Reality on the Web AssignméKristin Lamoureux)
Online Experiential Learning Framew¢ioward Haines)
Working Sample Problems Before Instruct{&evin Carlson)
Authentic Assessmelifacob Shortt)

O O OO0 O 0O Oo0OOoOOoOOo
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ACIS Task #2 Survey Responses
\

ACIS Online Learning Survey
Students & Faculty |

Survey Approach

The ACIS Department Head Dr. Jack Maher sent out an anonymous
survey to faculty while Jean and Jacob sent the same anonymous
survey to their students with the instructions to respond in a manner

that addressed their general online experience with the following
submission breakdown:
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ACCOUNTINGE LS.

VIRGINIATECH
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I ACIS Online
Learning

Survey I

ACCOUNTING & LS.

VIRGINIATECH

W PAPLI DILLLEE U W0 55
s

I?\;erview
of Survey &
Response
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Survey Approach

The survey was extremely simple and contained only the following
three questions:

Q1 Are you a student or a faculty member? *

Q2 What have been the biggest struggles in moving to an online environment? *

What about online learning are you still uncertain about or want to learn more

« about?”

Student Engagement

Main Faculty Difficulties

PR DILLLEE U USG5

Q:; Z; ACCOUNTINGE LS
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Response
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Main Faculty Uncertainties

Uncartainty F

Student Engagement
Assaessment Concerns
Technology Issues

Future Employment Impact

Student Learning 1

Concerns about Asynchronous vs. Synchronous 1
The majority of Faculty concerns have been covered through Task 1.
The two top concerns about the future are “Student Engagement” and

“Assessment Concerns” both of which should be fleshed out further in
the sprint.

Top Student Difficulties (>4 Records)

Self-Taaching Group projects
6 5
Student Engagement

PR DILLLEE U USG5
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Response
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Number of Records ¥

Main Student Uncertainties

40

Uncertainty
The top response was
that there were not
current concerns
: . z 6 -
S >
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Concerns
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